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TEACHERS" OPINIONS ON FEEDBACK IN COMMUNICATICN
AS AN ESSENTIAL PART OF THE EDUCATIGNAL PROCESS

ABSTRALT

Feedback as a form of constriactive criicism plaws an immportan rode in the pooces of education, 1s
aim i o mfheence sudents” development postaeb: This chapler desoribes and characierizes he
basic nues ind tonls of cneating offective Fedback. Besearch referming (o the meaning of consmzc-
L Lribicism in work with sawdends is akn presented. A commeethy ghven feediback s grear sene of
comemunicating between the tencher and the sudents. This skill. bovrever. roquires ioadedae
arw practice that may hetp in buikting correct relatdonshos ot achonl and mey be offective in
wachers' cducational wark

EEYWORDSE: communicalion, cducilion. educational process. teachers, studends. feedback.

I have pisl mocsived A lelter Form a Young soienlin, who deall with an interesting.
maths problem. He drow a conchusion that is right and original: He also urdettosk
atrial b2 prove A, Hoamer in his counts |Hound rao srong assamptions. alhough
the oesull is cormect. He el intuithvety that his conduson is correcy bad He could nod
give 2 reason for that | comecied him, and wiode (o him that the comchusion is nigga
ard 1hat He can use my comechon. 1 did o want io- compete with thal young man
ard wanted him to feel dependent, This way be kecps the mght 0 be the Brd as far
a the idea is conoomed. and be canoseanch fer the right sobwticn himscl wihow oow-
ing. anything 1o me .
Alsenl Einacin
An effective educational communication at school is the base for all educa-
Homal prooesses. In comtrast W other processes of intorpersonal communica-
Hon. educational communication is expressed in the intended and imentional
teacher’s influence on studenis. unconditicnal acceptance. and actions aiming
al help. support and studetns’ developmetn.! The wacher's educational skills,
which are based on the knewdedge abour the sroedent, sehool, methods and
ways of influcheing the interpersonal and 1ask ordetwed spheres, are csschitial in

"G Kot-Senduch. Mascewcicl § uczeri w sriuaciach sskolnych. Blahysiok. 1995, p 120,
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those processes. These skills indude: eflective communication. solving con-
flicts in stadent teams. active listening, decision making abilities, talking and.
most of all, giving leedback in order to provide help and suppon for students
development,

Such skilks thus have a decisive meaning for the quality and effectiveness of
a teacher's work with a stadent, The weacher, as the person bemg in charge af
the child's developiment in certam areas of knowledge. as well as having influ-
ence on the development of a young person’s personality. is responsible for the
greation of a student’s positive image and the way ol perceiving himherselfl and
the saumounding world, Thanks o cettain skills and knowledge. the teacher
should direct students” development in such a way as to creale & positive image
of the student therisehees and ather peopls, Thae e many conditions resulning
from the complexity of interpersonal relationships. it is very dificult and reguines
a buge amourny of knowledge, competences and 2 wacher's inue vocaon

Teachers’ skills i thew relatinship with students should be based on three
important elements, i.e, the abilities 1o motivate, make contact and criticize.
Criticism {lat. critious “judging™ is the atalysis and evaluation of both good
and bad gualitics from the point of view of oettain vahees (sach as: praciical.
ethical, cognitive. scientific. esthetical and cotrect ones). [t may concem many
sphieresy ke sebernoe {seichoe criticism), formality camectoess (Jogical eriticism)
and pontent-refated correciness (conlert-ralated ¢rtkism or erpincal crit-
ciatn). [ casal speech the word "erincism” iz wsually undetsiood as being it
approsition {ity words or in writing) v a certain phenomenan, person, e of
way of sohving problemes. connected with a negative svaluanon of such fcts.
Criticismn fvay be of a cotsiructive ot deaructive fott. Conarruetive eriti-
clam s a iype of critierm which is characterized by the fact thar the perion
CTmicizng at the same Hne suggests 3 way of solving a probler. Constructive
ctiticism is Eredback infotrsation sssetal for folowiang a coreot parh and im-
plementing Ceratn improvements. [0 oeguiecs effon and i a1 the same time
a sigh of honesy and wweaving the other persan with respect.

Daatructive criticlym i usually espressed in a iorm of some general, sub-
jectve remarks concetirared om a person’s characterists: featares; it 1akes the
Totm of a non-objective commenis. A lack of criticism is also noL good, as 5 i
excess atud unsuitable form.*

A constgctive form of crincism in the literamee of the sulyject & called feed.-
back Feedback in English means feed = o provide with Tood, and back = w
pive hack. It is very oftien tor wwanslated inee Polich, and the Polish equivalen:
and English version are usad interchangeabhy.

1 B. Srycharsha—Ciad, Za ckolm progiem. Warstawa, 20045, p. 1.
" Wikipedia: wolna cncyklopedia [onlne]. modified: 30122000 [ao0es: 2.09.2012]. Krvivia,
linc) hinpetpd. wilipestin crghaska ¥ ryryka.
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Ini the prowcass of edycation, leedback as a conmmuctive erilicisn plays an im.-
ponant rake with the aim o posidvely influence students’ develapmernt,

Aocording to Bee and Bee, feedback is an essential part of a comect, o
sdod communication, [0 s o undamental part of the proocss of dirceting poo-
ple 12 act and behave in a way most suitable in cenain sivaations.! Feedback is
aonstandy given by everyote in formal and informal ways. Feedback is also in-
Torraanion fram the environmenr when a perton leams fraom experienes abm
tome facts and imerdopendences, and about their own and other people’s
abilivies. An evaluating feedback is the base or human develapment. alowing
lot shapung of eettaity features and shills.

Feediack b alse delined as 'information aboul acting or behaving, which
leads 10 an action that & supposed 1o conficn or develop the action or behay.
iour’, or 'awareness of the leatners which of their actions teached a cettain
level, thanks to which, they will be able ta petform the action, and explanadan
given to them on what was below a standared in order 1o agree on a plan al.
Iowding o avoid similar behaviour in the fuoute, and 10 choose a way 10 a de-
sired standard’ s Consructive leedback gives specifiic informanion, s concen-
wrated on & task and is based on observation. [t 1akes owvo forms:*

+ posltive Feedback - respeciing the needs of the orther side, acting in or
der to make the contact beter, stiving to undersiand: the honest express-
ing one's opinions in such a way & not to hun the other person.

* negative/correcting feedback - having own needs above the neads of
the other person; Bcting in such 8 way leads to communication block, be-
cause the other side feeks hurt, humiliated end in such conditions is unable
L0 Conperate.

Both positive and negative feedback have benefits to ieachers. students and

paTents.

The most impertant assumption in fzedback ts that the person receiving it
can do something comecthy ot that there is a positive way of achieving certain
reais, [0 a school sruation, such an approach ra a studaar is mostly required.
In the 195 Bosenthal and Jacobson showed that il veachers assume that stu-
dents will act wisehe they will probably do sa, If. however, they assume rhat
thery will act stupidly, then this will happen.” It s importang than feedback is of
a consinuctive charaoer. based on what is good and the best way 1o reach the
aim. 1t should no be exciusteely bad, The aim o the leedback gven by the
1cacher i v provide soudesis with infortnation o thear behaviar atid actions,
which are evalared on the: bass of objective standards. I shoubd be given in

“ A, Boe and F Bec. Frodback. Warszaws. 1999, p. 7.

* kddem p. LD

0. Bzycka. Foedback s pyguborn [ondine]. modified: 1104200 1. lacoes: 2.09.2002]. [m:] hetpal?
manaRer. witsak plzarzedeanis- zespoboma bt 2. Frodbaok - pigokoe homl.

T A Janoeski. Lezer wilearze byoia skolnege. Warsawa, 1995, p. 72,
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such a way that the receiver, in this case the student. can keep a positive ari-
rude ronwards himsellherself and leaming. Informarion given should encour-
age the student to implement their own plan of action in accordance with the
standards of bebavier and action implemented by the school, Feedback is an
inseparable and essential part of the process of education as it helps in leaming
near skills, improndng existing ones and changmge behavior

Feedback is necessary as a regular and constant part of interpersonal com-
munication between parents and children, teachers and studenits and future
husbands and waves. fnends. employers and employees. [t is thenelure impor-
1ant to provide effective. well constructed leedback within such relationships.
and to do sz it must be based on some rules. I should ke given at a certain
tee, and il possibbe immcdiarely aficr e events it soncems, Givng feedback
toc late makes the information teo old and lacking the required meaning. This
15 respormtile kor mantainmg & negative echog which may Leadd wr the oot
burs of agpression, The perstn ghang constructive CTilicism al a given time
should leel confident that they have encugh time to pass the nlormation on.
The capahilitics of the peoson reeciving feodiack sheuld abss be 1aken into ag-
wount. Having in mind a person’s readiness W pecsive onlicism, theee cate-
gories can be distinguished:

17 "purcdes” — penple who know their value, have potilidencs: in their pros-
bilitkes ol development and changs, are positneg lonaards reseiving a ¢on-
SIFLCTivEe Criticiam;

2) g™ - people whe can reecive a weasotatde dose of critcisin in the
lorm of three: preces of information voncerming them:

3] Thimbles™— peaple who require special carelulness and sensitivity due o
their lack of belief ity their own abilities and sensitiviy due w former gx-
pericnces oconneelcd wath destrective criteism.

A specifie group comprises those who wait for consiructive criticism e im-
prove te offects of their wack, bt whg, afer geuting Eedback, do nel cChange
a single thing abou the way they act. Russa[l iems such peaple “burckes with
a hole™ * Swdent also have differemn levels of readiness [or teceiving feedback
depending an their former experiences, their feeling of thedr own values, and
their evaluaions of the environment. The level of acceplance of feedback may
b differenn every day, depending on the mood, difficult situations on a cettain
day, stremss, ere. T stch a cage, i is difficule w provide Teedback comectly

Feedback is evaluated as a necessary pran of cooperalion and the effective
Tunctioting of groups working togethet in companies and atganizanions. A lot
of theories concerning feedback can be implemented in school siwatkons, and
as feedback is not of an exoning forro it alows For the avoidance of seressfiul re-
matks and pubishrens atd at the same fitne snoourages developmen, which

* A, Bee anad F Bce, op, G, 33,
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i exsential in the provcess of education. Having the abore in mind it can be star-
ed that. a5 in the case of managing staff, in “managing™ sudents at school feed-
back has some influenttal unctions, for example:

* Sustaining and improving resuls Fecdback makes studems realee which
ways ol behaving are effective and which are 1o be continued in the fu-
e, On the other hatd, i allows ior eliminating the behavior thal nega-
avely influenoes heatniong resules.

Cemng nesw competenoes. Feedback is an osmential part of the process of
feaming whereby the leamer can abserve thedr development and realize
whiat should be improved.

Developrmetn ated utkraghing potenial. Cotsrpctive fredback at imjwor-
1ART stages in the process of leaming may provide the right use of potential
ity ssdems.

Developmem of team work. The ability for students to provide Feedback
it a class is the basic elemeant of their effective cooperation.

Raising motale, modvation and invalvemeani. The recognition of well pet-
formed tasks, the feeling of success, and the release of potential (o grow
and develop are key motivating factors.?

In order wo achieve this, cone the basie condition of proper leedback con-
struction by the sender and the expression of constrective criticism should be
fulfilled. Thersfonre. 10 towals for leedback creanion have been lormed:

1. Analysis of the situation,

2, Stating aims and results 1o be reached.

1. Adjusting the Tenge of Teception.

4, Creating a proper ammosphens,

5. Efective communication.

&, Description of the behavior to be changad.

7. Description of the desired behanior,

8, Collaborative search for solutions.

4. Focusing on what i3 good.

10, Reaching agreement,

The first step far the proper constructian of feedback requires a deep analy-
=5 of the sitnanoen talang all its aspeets into oonsideration. 1t should be staned
where the problem i5. what it results from. what needs to be changed and
why. Using examples. the problem and its conseguences should be made
¢lear.

Ancaher irapoctant siep s stanng the arngs and cosults 19 be achicved. It
Lthen pssenual o prepate the way 1o complete the stated aitn, which chould be
positive and 1he ernphass should be on what is o be teached, ot on what

-

* 0 Ryoka, Fesdhock wpagibee [online), sodibed: 1500 200 1, |soces: 2.04.2002], (1] hagpyy
[ranageT. wiemhak plearradaanio-zecnoberms? 763, 2, Feedback-w-piguloe toml
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should be comected. Apart frim this the aim should be clear and reachable,
and should give the feeling of success, [t should be supported by a strong vision
of the success within reach, The aim has @ be real, i.e. it should bring benefits
and be set in time,

While giving feedback its reception should be adjusted, The different abili-
Hes of peopke receiang feedbrack sheuld be 1aken into aocount, which also de-
pend on a day and situation. as mentioned above,

The skills to create a proper atmosphere. providing the best possible condi-
tions for undemstanding and accepling leedback, are alse cruoal, Feedback
shauld be given in an atmeosghere af trust, respest and cpenness. and one's ex-
perience has a decisive influence on this. For the feedback w0 be given suc-
cessfully, poople should orsare & contract in which they specifr the nudes, Ir is
Imporiant o appoint 8 peaceful place in which the reception of infermaton
will net B icerrupied. The st impottan aspects ake honesty and erapathy
it the relations. '

While giving feedback it has to0 be mmembeared that the communicated in-
fortaannn has © be officient. I 8 coucial o realize thay non only docs werbal
eommuncation lake plaoe but 50 decs non—vedsal communication, wsed by
the sender while giving the mlormation. consesting of “body language™ mvaly-
ing numerous clements, especially Boial egresions and  gesun=s" Boh
orms winally appear amulianeousty, complementing each other. However, a6
Avpyle, Domachowski and Johson emphasize, in social lunclioning the o
verbal Commmicanion 5 2 imponant, OF CUCh sOmelimnGs ok imponant,
than the verrtral one, Moo of the authors responsible for the theonces of com-
munication has doubts as o the imponance of noo-verbal communicadan;
the differences cotcern anly the level of it impottatoe. Acearding e B Bried-
whigtell, an Amencan pgychology profoson, non-werbal communication &
complementdng, srcnphening the direo, verbal communieation which it s
stronghy contected wath, IUis irnproctatn 19 bar it ming the By that comple-
metiting verbal cotmmunication with the non-vetbal cannon be avoided o ig-
rnored, ag the oral comiponet of direcl commutiicalion i less than 35% arnd
5% of information given in a non—verbal way, which is as rayeh as two thirds
of the whole communication. ¥ The effectivencss of giving constructive crit-
ciatn (beating in mind the leve] and the way of communication) depends an
b Jorms: werbal and pot—verbal corrmaunication. Oiber rgdes showldd alse be
remembered, such as [l concermation {active listening is very diflicult), hay-
ing an open mind, avaiding speculation, keeping calm, showing intenest by us-
ing eye-contact, nodding, making summaries and reflections, asking quesions

" Moadom. p. 30-34.

"W Demachouwasd, 5, kaowalik. J. Mibmska, Z zagadnicti prschologii spolecene. Warssasa,

20, p. T
4. Prase. bk clola. krakdw. 1997, . 12,
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o make sure thal everything is undersioed, and hatping the other sids in salv-
ing the prablem,

Feedback s a complex and difficulr activity involving many skills. The be-
havior w Ix changed eor comecied shoukd e chearly deseribed as the reociver
of the leedbrack neweds to understand the core of the issue, fesl the iImponance
of the problerm, and be stire tha il s necesaty o change something. Every-
thitig showild be gaid direcily, aveidiog specularion and judging statements such
as “[ dow't Tike yonue awtitde”, et Ine cxplancing the negatnee influcnes of thi
wirong behavior people should stick we 1he facts ard be teady w venly them ac-
cording w eedback given by other people.

Behavior and anitude as the nesull of Teedback should alse be cleary de-
scribed. The solmion for a speeiftc situatan or problern shoukd be souphe 1.
gether. However, the petson recciving feedback should always be cncouraged
w s2arch for solutions, and with help if needed '3

While giving feadback the focus should be placed on whart is good. The
echnigque of aleernaning good and bad news should be used. In order for the
criticism to be construciive and have an expecied effect the order of giving in-
lormnacion should be as [olbows:

U} information of a positive character,

#}information of a cormecting character.

3} information of a positive character.

Information of a positive character allows the teceiver to open for the infor-
mation.

At the nex stage information of a comecting charecter can be given. show-
ing the element in the behavior, skills or knowledge that the receiver should
change or comect, Feedback should be closed by information of a positive
character which will allow \he action, enable the recerver to believe in hisher
strength and the possibalities to reach the goal,

Anmher principle that allows for positive relations and building comect
communication berween the wacher and the studem i the rule that the
reacher should abways judge the behavior. not the person. It is an important
part of creative oriticism. very often undersstimared or not noticed by teach-
'.-'ﬁ.“

Finally. a positive result from lfeedback is possible if speakers reach an agree-
ment. Mobody can be lorced to any change. People can only be encouraged
and helpred i intodtcing changes, bt these changes have 10 e made by
el themmselves, [ @ posmble if the intensiied party acoepts the nmoducion
of ohjective slandards. The person that is w change their behaviar has w ag-
cet the teceasy 1w undertake dilfetent actiohs thar are cructal for the

'"A. Boe anet B Bes, op. o, . 36-3E.
B, SerchurakasGat, op. ole, 141,
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changes to happen. b is helpful if there are deadlines /o maintain 1ime
frames,

The above described nules of feedback are included in the 1$¢ basic rules that
should be conaderad while giving (zedback, By giving constructive criticism it
is usually assumed that the person being its recaiver is open to a dialogue.
There are, however, sorme stuaticns when giving feadback seems 1o be a huge
challenge, for example when a person avoids contact or i5 difficult to reach an
agrcement with, Such situations happen when the recaiver of the feedback:

— clowrs Mot agree with being criticood,

- shvows a0 interest or thinks it does nol concem them,

— is shocked, womed or even cries,

— is arious,

— refuses the oght 1o be critcized,

T b prepared for such Siations their causes should B onderaeod. These
may result I,

- lack of self-confidence (one is afraid to ger the results of the evaluation),

— acting o ol Jress,

—leling of sansfaction of rhe save of thimgs and the negative attioade: 19-

wands taking new action.

- Iheaning ctiticism ag the threan w one's posiion, e

There are even more causas thar depend oo the specific characrensics of
poople, and their experienoe and emotions: ' underaanding why peotbe act
i a certain way i valuable helpon prepacing o deal with them' #*

Using communicates of *[7 and “You™ ipes s alse important.

Aeonstictive and tion constructive expression of feedback is compleled by
the o s of mformation. *17 infrmatien allews o g@ive edback in a con-
structive way whibe "You© infommation doot nel anrate a chance for under-
aanding and analysis of the problem that the sender would ke o infoe the
otbier side abwr. [0 is therelore Bow a eoreest foetn. "I imformation foouses on
the sender's feelings which ave difficull w discuss: these are 1he Consequences
of cenatn behaviors of the other person showing what aspects in the behavior
of thee thier side makes the sender nervoe: oF sad. 1t stops the problerm o es-
calatng ard the aggression of the other person, and includes iowe elemens: ¥

+ 1feel ... - a place for feclings,

* When you ... - a place ot talking abwiu a specific behavior than eleased

the feelings,

+ Because ... — cxpilaining why the behaviur caused cettain feelings,

= 1 expect that ...

'*A. Bevc and F Bee. op. cit, p. 3530,

" [eedem. p. 41,

¥ mlweion of Human Resouroes lonbine]. |acoes: 1.09.2012]. Feedback na bctaon w ronwoiu
kompeengi. [in:] mprassescluton. plfesdback-na-biezaco- w-ronsefa-kompetendi_homl.
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“Yow™ milommation fooeses on the other person, and i3 of & judgemental and
accusing character, It inchudes generalizations. accusations. instructions and
evaluation,

Sending [ and Yo" minanien. as M. Ryl states, also allows the wacher
1o recopnre not only the student’s ol also teacher's psychical area. The
Leacher’s ability 10 preseme an importatl balatce and bosder between 17 and
“Yira” dews fd mean ot being invelved in emotions and a relationship with
a spudent. Sendipg *17 informarion is & resporsinlite for erne’s own womds, ag-
vone atd relationship with sudems. Chenasing “You™ informarion by the 1ieach-
ers dowes fiedl sodue coghitive and combiuticaion problets: on the oobitary, it
rrvekess thie prolems grove ahd creares obstrpctions i the process of ot
cation_'*

Adis of useiu] advice and recommendadons that can be wsed in giving and
recaiving chilicism in the teacher sudem relaton was cremed by H. Hamer™®

While giving crivcal informanion:
express the accusation direcdy 1o e imerested petson and use eye con-
tact,
do not compate the criicized behavior to others, it causes humiliadan,
express e accusation right after the silwarion,
when the receiver accepts the accusation, do not repean it. it causes bu-
miliation,
criticize only behavior that can be changed,
do not highlight dissatisfaction,
exprass only one Tesenation at a tinne = any mare mekes the receiver nery-
ous and stops them from lisening! fthis often happens when teenagers are
“bombarded” with criticism).
avoid being malicious and sarcastic,
do nat ask about the motives of the criticized behavior and do not Iy to
BUEess,
avgid the words “riever” and “abways™, as they degrey creditatsiiny,
if you da not praise a 1ot and often. do Nt EEEct GPENNEss [0 Your gt
cimm.

Horw 1o acocpt cringal nemarks?-

* g3y calm and show that your are listeming.

* maintain eye contact,

*+ 1ty o understand the criticism, do not defend yourself,

r cler enont asepibe ¥ sereder hemnlis feclings vowareds yoesdlf,
+ dio not change the subject,

-

-

* . Ko -Seniuch. Teorie komunikacii a ksnaloenic maucawcicli. [in:] Z zagadnien pedoutologi
i karrabernia naucryoiel, od. H. Kwiatkowska, T. Lewsowicki, Warszawa, 1995, p. 190,
" H. Hamer: Klurz do efekbramoéci nauczania. Warszawa, 1994, p. 72-72.
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* do not criticize the person thal coticizes you,

* do not say 1o the critic that they are ovemeaching,

* do not poke,

* do ot ascribe the sender wath somethung that was not said.

= at the end of the conversation show that you have understgod the accu-

salicn,

* give yourself rime 1o be calm; arder your thoughts befere you Rarther dis-

cuss Ihe acousations.

The choe of place i5 also important while piving feedbadk, A student
should not be cnuicized m front of their colleagues or other peaple as this mul-
liplies the punishment by humiliadon. Megative feedback should he given di-
rectly Boc—to—face. Similar w1 praisgng, stoderis prefer 16 roove it in pravads.
net m public. which may cawse a hostile atmosphere and coecave an unpleasant
reachon fioem the nest of the students.

Feedback should be descriptve infarmation ned evaluation. and should re-
ler 1o the aspects of behavior that can be changed. For feedback 10 be proper
it is nepessary po erphasize thar it i the oprion of the person formung it It is
akstr important that the peson lommnog feedback has a positive atbtude o the
receiver and that the later s prepared to accept leedback, it cannot be fonoed
as it should wlke the form of an ofer.

Corretthy given feedback is 2 grear form ol commmization Detween weacher
and students. This skl requives knovdedge and practice thar kel it buibding
cormert relatiorships at school, and can alo be ot eflective way of the
toacher’s didactic and educational work. The teacher should not criticize a siu-
dent il their knowledge or experienoe are beyord the area the criticizm refers
16, The it we ko ficdhityg abeul cantot be criticired. The 1eacher it not
an espert in evory anea of knowledpe, i non someone who never makes mis-
akes as "thete 15 no prool tha God gave the wal of cdocation and creation of
everything w siientiss™

There iz a 5ot of educational pap as far ac giving feedback is concemed.
Furute weachers are very tately 1aughl how w correctly and constructively
crticize audents, and sudents therelote teceive mote desiructive and ¢on-
siructive crticisnn at school. However, b0 is worh consideting wha can be
changed ity this spshere. Therefore, cofetrictive information given toosiadems
shontld eefeer o Cetrain ways of behavior in spocific sitgations. Information giv-
en this way is o be a source of knowledae on how the actions underaken by
the student are s2en by aothets and how they inflluence them. The studetn may
thus compare their owm imentions and approaches with their recepiion by
others andd the aciual results. If there are discrepancies {and the swdem ac.
cepis the reservalions}, a cormection can e made. This tvpe of information is

=, Banach, My i naore spravy. Krakder 2000, p. 7.

45



TEACHERS' OPYNsONS O FEEDBEACK |h Lo AT

Arind Paweik

nal 3 sign of disrespenct and does nol negare the pemon iself, tather thee be-
hawior,

Mon—constructive criticism refeming to general fearures and behavior does
not give the qudent a chonoe o draw conclusions cenoctmiong the aspecs
which are right in their behavior o sirengihen auch behavier and improve it
and which are wrong, They have o chatce 1 corvect the action. This type off
infattnanon s a soytes af uhoerainty and makes people uneasy. These ane: es-
pecially negaive generalizations thal make eommunicanion difficult, enfreé
conflicts and rensions, atd are often seen as an anack on and violadion of dig-
nity, eauang negative emations. Beitd awate of the exetence of posiive and
negative feeoback, the information given o siudens should s be ote—sided,
as each persan is teither comnletely pood nor bad. The knowledpe abour both
g and bad behavior bas i conscquences, enabling the student w choose
such behavior that will be approved. Construective criticism in positive feed-
back concerms either negative or positive student behaviors, and does ot pro-
vide objective knowledge abou the siudent. kb has a label fotm that 5 BoT eas-
ily changed. Unfonunately, as practice shows, labelling students happens very
often. Az A. Janowski states: ‘together with a poor knowledge of children la-
belling happens, e a situalion when an opinion (especially nepative) about
a siwdent becomes an apinion commonly adomed by other ieachers who had
no chance to have their own opinion about the studer’.® Cpinions are also
adopied by collzagues and the student may be seen as weak and as having
problems with leaming, Giving only one—sided information on the sadent in
a form of positive or negative feedbeck onby sets the opinion become: the
teacher doses their eves to new experiences and maintains a slerectype about
the student, This sileation is considered very dangerous as it triggers 8 meacha-
nism of selfi-fulfilling prophvecy. As a result. the student who was ofren told that
they are nal clever and that Iittle can be expected from them will aoally start
o behave this way. sesing no sense in changing the opinion.® 1t is also dishon-
et 1o label pood students who, in teachars’ opinions, are always nice, pre-
pared for classes, dever and well behawved. This can cause situanlons in which
such & student will discover that they den'r need @ oy to be accepted. which
has neganve offects on cooperation and buikding relanonships with wachers.
Thus. it is impanant for leachers 1o usa both pesitiee and negative feedback in
theit work with siudenis, Praise given to the student in class is motivaling and
of a grear value, and s especially imporant for weaket sudents. Thanks v
that, the studeen may change their motration wowards lcaming, sct themm-
selves mote difficule goals, undersiand the relationchip bevween effon, i ef-
s atd the prase received o the wacher A typical sign of such a change

A Jarcvarid, Lieter o jesucke Iyvia elniregsn, ofe o, p. 73
M pabemm, @, X,
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will definitely be an increase in self-esleem and confidence, In a siuaton
when a student gels a lower grade for their work, words of destructive criticism
will make people expect only poor Tesults from them, Teachers', parents” and
friends” expeciations will stay at a low level, not always in response 10 a stu-
dent's actual abilities.** To avoid such situations, while giving eedback the
reacher should;

* act quickly by giving criticimm as fasl as possible when everyona knows
what the matter is.

* g3y calm 19 have a conversahion oeudang on the ks,

* never criticize in wnting: criticism should ke given directly, in person,

* 1alk about what is seen, without analyzing what the student could possibhy
think or feel. The teacher should not loak For hidden intensions, She
should ralk abour the satuaton as if it was unexpected,

* presertt Baers by goving exarnples of the behavier cvalwaned.

¢ [acus on the problem, not the person,

* show the eflects by talking about the consaguences of the student'’s be-
havior.

» sl action for the: futune together with the student and at the same ome ex-
plain what the swation taught both of you, and what conclusions can be
spread ameong others.

* respect and appegciate by esablishing comditions for respecting dignity,
appreciating students’ nesponsibility Tor their oum bebavior or by apprect-
it thear ooty they make in improding the sitiation. 18 akso wonh ex-
presEing optirmism for the funare,

+ Iread onticiam as the towol for develapiment, a rmeats af improvesnent and
develapment of the sdent's comperetipes 24

The teachor should always be intemested in thee cacses of the problem from
the sident's perspectve as well. Only then can all the factors involved it the
aation be spotted, o proper soluion found aod 2 Drodar Sivation peeyented
in the fnuee.

The principles and rules of forming feedhack and i proper use in the edu-
cational process seetn o be cear, easy and obvious, b their significance s
seen when they ate noL properly wssd nor resprecied in practice. This is a very
cormmon cause of the disiurbances in the process of communication and =du-
carion. In ordet o find out about weachers” actsal knowdedge on keedback, -
search by A, Pawiak abd K. Bragiel-Wardowska was conducied on a groap of
148 prirnary and juoior high school wachers within the cujavia-pomerania
volevodeship. Due o the size resimictiion of the amicle only conclusions based

G Ked-Senmch. Mawepcicl 1 uczen w sytuaciach =holnych. op. it 5 154,

Mg Grabka. Zmobyeuj procowmika. Jok sprawid, abor bwadj aespdd byl wyydamy | odnos| sukoosy.

lincl htpotarans nbpaweas Dlwp-conlen o ds' 20 1 RV Ity pracowniks pdf 2000, aocess:
1005, 2012 p. &2,
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or the part of the resulis will be presenited, Respondents 1aking pan in the re-
search were asked abour knowledge of different symomymous expressicns con-
nacted with feedback. Basad on the results it can be stated that the most pop-
uar was focdback (43.5%) while the loss pepular was the Polish version of
English feedback {21.5%), even thomgh it is a direct translaticn frem English.
A zimilat number of respondents (21%) undersiood fredback as consiructive
criticism. Thie remaining part did oot give any answers. Where, then, do meach-
erx keoar the definitions from?

The bigeest group leamne abow the norion of Eedback during thedr siudics
(269%): a sirmilar peroentage of wachers learne abour it duting differem eoutses,
and warkshops (24%): 21.5% of nespotidents stated they know abogt Eeedback
[rom ptivate conversabons and professional discusions; 10% found ourt about
Lthe isue from mass media, e, rewspapets, tadio, TV, the Iniemet, and also
from books, Nilms, and cinema. A high percemage (18.5%) gave no answer w
any of the guedtions. [merestingly, only ane hith of the respondems leami
abam feedback duting their sdies. Such daw resuhs may be rooted in the
fact that more than half {(65%) of the people involved in the research have
been teachers for many years. We should hope thar nowadays, while educar-
ing fure weachers, constructive criticism 8 & pan of the curriculum. Funher
research may provide an answer oo this,

Analyzing ten wols of forming leedback, it was pointad o tha it i crucial
to recognize the type of ihe receiver of the information as far as their tolerance
and individugal predispositions o accept oconstructive criticism and behavior
are concemed. Do teachers use this clue in teir work with siwdents? A high
percentage of teachers (65%) said that they adjust the feedback to the stu-
dent’s individual needs. Less than one third (29%) admitted that they do so
only sometimes. and only 4% said that they rarely pay anention to their sm-
dent's needs conceming 1he lorm of feedback referming 1o their schoel achieve-
ment and behavior during dasses and breaks, Two per cent of the respondenits
rever thaught about the problerm, None of the teachers adrmitted that they do
not adst feedback @ the student’s neads, What does this aate of things resuk
from? Do reachers know the rules of forming feedback? In order 1o check this
the regpondenits weepe given wen wods of feedback forming in the oo eder.
Three of them were changed on purpose in such a way that they were not lor-
mulated aceording o the assumplions of constructive feedback, The teachers
125k was w0 mark the ones wihich, according o them, had a neganve influence
o the eorrestly green feedback. Cndy peopsle whe kg the thedory and bad e
perience in ltraing and piving eedback had fie problera with the tachk

The first false ool of leedback forming teferred o foousing on reaching 1be
aitn af all ¢costs, e, changing the bebavior and studen’s conduct. Incotsasien-
cy with the tules of forming ieedback was sponed by one fifib (16.5%) of the
quiesticdd teachers.

15

This may result from the facr thar anly a small percentage af reachers in-
volved in the research tred 1o reach the sel goal in a demecratic way. taking
students” feelings and reactions into account, Does this mean that €3.5% of
teachers do not pay attention o the effects of destructive criticism™

Moreover, as much as 20% of respondents marked tha next false tool, which
was |abelling stderns’ behandor o be changed wathont showing empathy, It
means that the remaining part of the teachers s2e nothing wrong in such be-
haviar, They perhaps da this not realizing that it destroys & student's self-as-
sersmenl andd crEates a gap between a siudent and 8 eacher, which in conse-
quence makes good communication and cooperation imposatle,

Many peaple marked imposing a salution as an ineficiznl step in lorming
leidback (30%.), which means than these reachers 1ake sudents” thougbns, feel-
Ings and opiniens infe account, and Ty not W@ impose theit selunon w the
problem appearing i the prosess af education. Allinall, the mesules of the sur-
veyed teachers, 2 high percentage of whonn oould not spol the thres wronghy
lormulated rules and would use them in forming feedback. allow us 1o con-
¢lude thar 1eachets” knowledge abown eedirack i worrying, This s sutpiasing
when comparcd wath e neslis reocived with nchorenoe 1o the reocssity of ad-
jasting the criticsm to studsnts’ needs, I is pusding as to whether a weacher
who ool rot spot noetEo infoemanion in the Jist of the aages of Bredback
lorraing has the ability o give constructive criticistn and adjust it o the sty-
dent’s necds.

Dpsiructive eviticisrn, as G, Kod-Soniuch statess, ‘rabes sensitive people with
lovws sell—steem Deliove anven Jess o thedr oam strengths and cognitive abilines,
and decreases their activeness and creadvity. There appears an additional
prablem coneerning the sigrnibcance of geming w know the siudents, ther 2a-
rures af character and enwironmental sonditions, as well as the wacher's lile
wisdom it highet contacts with sieders”

In b Fesponss [ open ghestions, e ecspordenty emphasied thal the
opinion directed o siudenes withowr thivd panies & the most effeclive as i
“reaches” them the best. They declared that the apinion given by thetn de-
scribes students” achiewement in leaming, poonm ol some knowdedge gaps,
and shows the methods of comeciing mistakes abd creating the necessary
kills. Ore pespomdent claimed: ' talk abour my studens work, el therm abowr
their achicvements and shoctages. | suggest the methors and the ways of im-
proving their gkills and shorages it knowledge. | pay anention w what the st
dent has altcady masiered, sivessing tat he'she does not need a 1ot o achieve
sucress. Feedback is given in a4 pasitive atmasphere thar motivawes them w
work’. Chher teachers aleo pointed aut the imponance of e way inforrmanon
is given. They emphasized 1the sgnibcance of creating a good, emdly armos-

G Kod-Senmach. Mewsrpciel | uczen w syruacjach shaolnych, op. o, p. 135,
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phere while giving construstive entician. They pointed aut that depending on
the sirvation of the students they are given gither praise or are reprimanded.
There were also teachers who appreciated the imponance of praise in the
process of cducation, espocially waith wesaskeer studerns, Aoconding 1o e of the
syrveyed teachers. "Prase directled (o the student in ot of the whaole class
manvates andd g especially imponant for weaker audents’. Ac the research
shows, ieachets are awane of the importance of leedback in the pirmees of of-
fectve andd cficien cducation, Unforunanely, a high pereentage has Tl
khowledpe abown it A larpe group of reachets bas probletss with proper feed-
back forming and has no idea aboue the mules. B the same time, maty of the
mspotdents sated that they wee iecdback and adjust i the sudents” needs.

In light of the research resules it is crucial o include information abow feed-
back in the cuericulum ip futane teackets” cducation.

Mo=r of the surveyed [(94%) think that e ieachers” education should in-
clude information concetning propet leedback forming. A small peccenmage of
the surveyed (6%) has no opinkon about it Aparr feom the abowve cliied opin-
ions, we should be aware thar: ‘teaching i & job that is not Anished in any com-
pleted form of education, re-education, and addidonal courses. A teacher be-
comes the eacher not only due 1o their studies. The educadon a fuare
teacher gets can only stan the process of becoming a teacher ... A teacher be-
cores a teacher by doing the job. Hefshe becomes ane due 1o their cuwm eflort
in understanding and changing the person itsalf dua to the sell-reflection and
changes in the persenality it invohes * Considering the dissatisfving resulis on
teachers’ knowledge of motiveting studenis wsing constructive crilicism.
J. Kozielecki's statement shoukd be rememberad: 'any action can bring sue-
cess, fatlure or so—called surprise {i.e. a surprising not an unintaniional effect)
e 4 failure (feeling of failing in the perfonmed activity) - 85 long as \he tgacher
is competent encugh and psychically strong enough — triggers so called task re-
action, strengthening the metivation to overoome difficulties. expanding to-
wards the areas of acticn thal may cempensata o7 the filure, and gven make
it & source of iInspiration @ change thinking and acting within the used meath-
ods of work,

It is very valpable and orecial in presenting the influenee of constructive cit-
icism on teachers work 12 compare the answers received from teachers with
students’ answers, Only a research conducted among 1eachers and students
condd show the whobe piciuee of the isswe. However, EC B Torvenoe’s (1962) list

= R, Kwatnees, Wprowadaerw do mysboma. O wepomaganty paempeiels o rapdonie, [in:]
Z regadnicsh pedeurologi | kamalocnss newerpoch. od. H. Kwdabkonska, T. Lewowschk. Warszawa,
1595, p. 38,

3. Komar [ramal zawsedncdos nascrycickowa - dydemany, penezy L provcnyng, [in:] 2 zagad-
rweri pedetiiolingi | ksmaboenia naveryewels, ed. Ho BEwastkosks. T Lewowicki Warmaws, 1995,
p. 6.
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