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Abstract

The paper considers the issues of everyday life (in conjunction with non-eve-
ryday life) in the academic space and its axiological dimension. Reflections
on academic everyday life were embedded in the context of description and
explanations of understanding, on the one hand, the academic space as a cer-
tain social space and, on the other hand, the phenomena of everyday and
non-everyday life in general meaning.

Introduction

For anyone who has linked up their professional life with an organization
located in the area of higher education — which is a higher school (regardless
of whether it is a university or a different type of a higher school), reflecting on
its functioning in the broad sense and one’s own operation in its structures is
an integral part of everyday life. What we know about university and about us
— its actors, what we see, what we experience, what we care about, what we
see as opportunities, but also developmental threats (for individuals and socie-
ties), contributes to an area known as “academic education”. This reflection on
education becomes an important aspect of our life, not only professional, but
often personal one and also a manifestation of a broader reflection on man and
the world which he lives in.

Engaging in this reflection, it is worth looking a little closer at what makes
up everyday life in the academic space and attempt to identify its axiological di-
mension. It is appropriate inasmuch as this particular dimension has for centu-
ries been inscribed in the mission of universities (and even other higher schools
should not forget about it), the duties of scholars and tasks of students, and
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other co-participants in the academic space. Academic excellence, freedom of
scientific research and study, scholars’ ethical responsibility deriving from dis-
covering and proclaiming the truth about reality, the integration of science, ed-
ucation and the sphere of values, combining intellectual education of students
with teaching them a dignified, honest life, constitute fundamental principles
of those organizations that are based on tradition and cannot (should not) be-
tray it', organizations and people gathered around it, who should continue to
be the “eyes of the world”, to see all its problems and make the world become
a better and fairer place to be in.

Let us then try, at the beginning, to mark —at least generally — the academ-
ic space and, more importantly, the essence of everyday life in this space.

1. The academic space — a short sketch by analogy

The concept of space, and a social space in particular, is used both in eve-
ryday language and by representatives of various academic disciplines, as well
as by representatives of various professions (e.g. urban planners, architects)
in a variety of meanings, and in different ways. However, this concept is fre-
quently used to determine the “space or area distinguishing itself with some
outstanding, socially conditioned features”?, under which a certain territory or
space, occupied or developed by a given social group, is hidden. The academic
space is such a space developed by a social group. It has a functional dimension,
because its “forms perform certain social functions conditioning human behav-
iour by the quantity, quality and availability of space in which they can satisfy
their own needs”, as well as a symbolic one “"because it is marked by emotions,
feelings and values” that also condition human action.

Outlining the academic space* one can refer to Zygmunt Bauman'’s dis-
cussion in a chapter of his book Liguid life entitled “Seeking shelter in Pando-
ra’s box, or fear, safety and the city”. Although they refer to a different space,

1 See: ). Brzezinski, The experience of European universities and the future organization of higher
education in Poland, [in:] H. Zytkowicz (ed.), The idea of university at the end of the millennium,
Warszawa 1997, p. 101.

*  Encyclopaedia of sociology, Vol. Ill, Warszawa 2000, p. 241.
* |bid., p. 243.

“ Using the phrase “academic space”, | refer the word “academic” to the space of various or-
ganizations of higher education, not only with academic authority and powers, being aware, on
the one hand, of the differences in their missions, strategies, traditions, etc., and, on the other,
the similarities resulting from the challenges of the present, the “marketization” of universities
and expectations of the educational market, etc.
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going well beyond its borders and beyond what they mark outside the academ-
ic space, some of the statements accurately reflect the meaning of the aca-
demic space and analogies are all too visible. For in the academic space, as it is
in the city (referred to in Bauman'’s considerations), “friends and enemies, and
especially elusive and mysterious strangers escaping clear assignments”* mix
today in the academic “crowd”. One example of these strangers were people
who have recently entered the grounds of the University of Warsaw (and not
only), and participated in a happening (if you can describe so the behaviour and
indiscriminate shouts of masked individuals, mostly students of other universi-
ties) of not fully known message (reported by a number of the media)®.

It is not surprising in this context that in numerous academic spaces some
forms of “defensive trenches” — using Bauman'’s terminology —are used, such as
cameras penetrating the entrances and hallways, (round-the-clock) protection
as well as decisions of academic authorities of a number of academic organiza-
tions to allow the police to enter the premises without the need for the rector’s
consent to this entry (only after informing the authorities).

Organizations of higher education — similarly to cities — constitute a space
where strangers live “together in physical proximity, while maintaining their
strangeness to each other (...) and (...) a community of strangers is inherently
a space of inevitable unpredictability”’, which poses a certain risk of ambiguity
of reactions, attitudes and behaviours. And even if staying in this shared aca-
demic space after some time eliminates the feeling of alienation, it will never
eliminate it entirely from the relationships, which the people filling this space
enter, and thus it will not eliminate the unpredictability or even a trace of feel-
ing of anxiety with regard to this ambiguity. Still, we cannot fail to notice yet
another fact - referring to the analogy from Bauman'’s considerations — that the
academic space is a form of a public space which promotes "both modern am-
bitions of neutralizing differences, as well as post-modern efforts to emphasize
these differences by distinguishing and extracting them (...), which appreciates
the creative and life-giving value of diversity and recognizes the need for the
active dialogue between differences”, which allows — as says Nan Ellin, quoted
by Bauman” — «the variety (of people, actions, and beliefs, etc,) to flourish»"®
and thus alleviate anxiety and uncertainty.

5 Z.Bauman, Liguid life, Krakow 2007, pp. 115-116.
6 G.Szymanik, It was the revenge of the nationalists, ,Gazeta Wyborcza”, 21 February 2013.
Z. Bauman, Liquid life..., op. cit, p. 121.

®  Ibid., p. 123.
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Using an analogy, this time by another author, one can see that being
a dimensional form of organizing social relations, a university “is full of stories
and myths, ways of regulating communication and exchange. (...) It is a field
of struggle between tradition and modernity. (...) It is a space where ideas,
action and the body interpenetrate (...)"°. This interpenetration, crossing of
different vectors of direction, speed, time, or bodies, is also emphasized in
Michel de Certeau’s deliberations, where he writes that “space is an effect
produced by actions giving it direction, describing it in detail, introducing the
dimension of time and allowing it to exist as a multifunctional unity of con-
flicting programs or conventional bonds. (...) In contrast to a place, space is
devoid of explicitness or stability «of its own»"*°. The academic space is such
a space.

Everyday life “takes place” in this space by giving it a real dimension, since
everyday life, being as inevitable as the weather and becoming the subject of
a struggle taking place “here and now”, is set in time and space, regardless of
whether a life scenario — according to Roch Sulima - “is the dacha place, where
| join a weekend-and/or-holiday circle and cultivate the garden; the supermar-
ket | visit once a month, the urban allotments outside the window where | have
been going for walks for thirty years, my children’s school (...), my neighbours
who belong to «overhead» alcoholic communities in Saska Kepa [a district of
Warsaw, a translator’s note}"** and finally, extending the thought of the same
author, a university, where diverse people, performing a variety of roles and
dealing with a variety of items, undertaking a variety of ranges of their activi-
ties, experiencing a variety of mental states and trying to find their place within
this diversity through route and map planning of moving in this space, meet
nearly every day’?. So what is everyday life?

° T.Rajanti, The City of Social Space, [in:] J. Kulpiriska (ed.), Between institutions and everyday
life, £6dz 1991, p. 241.

10 M. Certeaude, Toinvent everyday life. (L'invenzione del quotidiano). The arts of activity, Krakow
2008, p. 117.

11 R, Sulima, Anthropology of everyday life, Krakéw 2000, pp. 7-10.

12 See: M. Brosz, Gospodarowanie przestrzeniq mieszkalng [The management of living space].
Poszukiwanie koncepcji tadu przestrzeni indywidualnej jako jej odtwarzanie [The search for the
concept of individual space order as its reconstruction], [in:] T. Madlanka, K. Strzyczkowski
(eds.), Miedzy rutyng a refleksyjnosciq [Between routine and reflexivity). Praktyki kulturowe
i strategie zycia codziennego [Cultural practices and strategies of everyday life], Warszawa
2012, p. 210.
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2. What s everyday life? A few words on everyday life

According to Jadwiga Mizinska, asking about everyday life is like St. Au-
gustine’s statement "« know, what time is, until you ask me»"*, despite the
fact that, as she argues, there is “a great flood of academic, philosophical, so-
ciological, psychological, and pedagogical literature on everyday life”**, and yet
these are not the only areas for which everyday life often becomes a subject of
research. Among these there are the historical sciences, where it is noted that
everyday life — as emphasized by Elzbieta Tarkowska referring to the views of
researchers in this area — belongs to two categories of phenomena: these are
“on the one hand, the conditions of existence, i.e. the living conditions (sources
of revenue, cost of living , housing, food, clothing, communication), and on the
other hand — the spiritual and moral sphere (cultural life, entertainment, atti-
tudes, feelings, moods and attitudes)”**. Outlined as such, everyday life is char-
acterized by repetitiveness, lack of reflection as well as a kind of “dullness”, and
it is described (researched) by historians as such.

Relatively wide research into everyday life has been conducted by sociolo-
gists, mainly representatives of the so-called third sociology, whose precursor,
according to Piotr Sztompka, is Georg Simmel, and which shows to “people
both realistic constraints (limits of «freedom from»), resulting from the funda-
mental to the human species entanglement in a network of relationships with
other people, as well as opportunities of creative participation in society (the
potential of «freedom to») resulting from the unique location of each of us in
such networks of relations*®.

Characterizing everyday life, Sztompka considers as its constitutive char-
acteristics the fact that it is always the life with others and in their presence,
that these are “repeatable events, sometimes even regular, rhythmic, routine
ones”, that it often takes ritual forms, dramatized and performed according
to a certain scenario, that it engages all of our physicality, but also potential-
ity (strength and abilities and emotions), that it is located in space (home, in
a street, at school, university), that episodes of this life have certain time frames
and consequences resulting from this fact, as well as certain permanence, that

¥ J. Mizinska, Disinheritance from everyday life. An essay on the pedagogical implications of Her-

ta Miiller’s works, [in:] M. Dudzikowa, M. Czerepaniak-Walczak (eds.), Education. Concepts — Pro-
cesses — Contexts, Gdansk 2010, p. 53.

* Ibid.

15

E. Tarkowska, Everyday life as an interdisciplinary category, [in:] Education..., op. cit., p. 88.

' P.Sztompka, Daily life — a subject matter of the latest sociology, [in:] P. Sztompka, M. Bogunia-

-Borowska (eds.), Sociology of everyday life, Krakéw 2008, p. 23.
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it is often automatic and non-reflective in nature, that it is characterized by
spontaneity based on imagination and transgression®’.

Looking at the anatomy of everyday life the same author points at the
fact that they are social events of various elements, dimensions and aspects,
among which the participants of events entering direct or indirect interactions
with each other, their number which changes the nature of these interactions,
and the presence in the environment of persons-witnesses of these interactions
changing not only the nature of the interaction, but also the course and na-
ture of the event, require special attention. Another important dimension here
is the social context defining the content of the event, the examples of which
are family life, professional life, leisure and social life, consumption, health and
illness, education, sports, religion and/or politics. Sztompka writes: “we know
very well what different social events in these different contexts look like: how
differently we behave, how different we look, how differently we dress, what
different language we speak, and what different «atmosphere» there is, a dif-
ferent emotional tone, how completely different things matter in apparently
similar relationships (...)"*.

The events of everyday life occurring in a variety of contexts have — as
already mentioned — their own location, their typical place of occurrence and
space typical for themselves, in which events of content similar to each oth-
er occur. In contexts and locations also occur social occasions “«model»” for
them, such as weddings, baptisms in the context of the family and the home,
matches in the context of sports and the stadium, lessons or lectures in the
context of education, school or university. The events of everyday life also
have a kind of course, their specific procedures. They do not proceed freely,
but their progress is often arranged in a sensible order, a sequence of events,
each previous and subsequent of which fits into a scenario intentionally out-
lined.

A characteristic feature of these everyday events, social occasions, proce-
dures is their symbolic dimension taking the form of social rituals, personal in
nature —the everyday one (e.g. exchange of bows), the public one (for example,
laying wreaths, military parades), the exclusive one (reserved only for the initi-
ated/insiders). These social elements of everyday life are often accompanied by
a certain type of theatricalization or dramatization®.

17 |bid., pp. 24-25.
®  |bid., p. 27.
19 See; P. Sztompka, Life..., op. cit., pp. 27-30.

78



Everyday life in the academic space and its axiological dimension

The aspect of time indicated among the characteristic features of everyday
life is clearly emphasized by some authors. Mikotaj Lewicki says: "After all, eve-
ryday life is a consequence of consecutive days. It is unconsciously associated
with repetition, reconstruction of the social order, or, speaking more neutrally,
a coordination of social activities at the level of relatively small units of time.
Everyday life intuitively seems to be away from, if not in opposition to, design-
ing or the activity of planning, expecting and controlling the future*. Roch
Sulima adds that the meaning of everyday life “is in any moment «just ahead
of us» (...). Everyday life is «cnow» from the perspective of the nearest «future».
There is no return to everyday life. It immediately «dissolves» and «solidifies»
in a myth, in what is «inexpressible»”#,

Paying attention in our considerations to everyday life one cannot help but
relate — even in a very abbreviated form — to non-everyday life, which, like the
first one, inevitably accompanies us. Pondering upon whether there is also non-
everyday life, Marian Golka tries to juxtapose certain traits of everyday life with
what could characterize non-everyday life. Thus —according to the author—eve-
ryday life can be juxtaposed with festivity, its commonness with officialdom, its
routine nature with peculiarity, its trait of repeatability with uniqueness and the
trait of privacy with the public dimension of non-everyday life*.

Characterizing the criteria for distinguishing everyday from non-every-
day life in social life, the factors extending the sphere of everyday life and
those that (to a minor, still lesser extent) point out non-everyday life and re-
flecting upon the consequences of the hypertrophy of everyday life, M. Golka
makes it clear, that we are dealing with a kind of disappearance and certainly
a significant reduction of days (moments) regarded as unique, events accom-
panied by a feeling of “attention, uniqueness, elation”**. We are dealing with
a trivialization of space, a lack of attention to uniqueness, elegance even in
clothing, a general departure in interpersonal relations from observing the
forms of politeness, ritual, with acquiescence of mediocrity of expressing
one’s thoughts in different situations and the use of vulgar language in public
space, as well as a language of contempt and hatred. “Increasingly, we are ex-
periencing indifference, a lack of emotion, maybe even emotional coldness,

% M. Lewicki, Calculations of everyday life. Life (in networks of relations) with debt, [in:] Between
routine and reflexivity..., op. cit., p. 51.

21

R. Sulima, Anthropology..., op. cit, p. 7.

2 M. Golka, Does non-everyday life still exist?, [in:] M. Boruni-Borowska (ed.), The colours of eve-
ryday life. A sociological analysis, Warszawa 2009, p. 66.

2 |bid., p. 66.
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a distance from the majority of people and events, even those that otherwise
are unique and meaningful in their consequences”.

Against the background of the current discussion, it is worthwhile to “em-
bed” the content regarding everyday life in general and everyday life (as well as
non-everyday life) in the academic space?.

3. Everyday life in the academic space

Although certainly having its own characteristics, everyday life in the aca-
demic space, resembles everyday life in general with many of its features, the
everyday life experienced and lived by other social groups located in other so-
cial spaces or those created by them. Similarly, it is the case with non-everyday
life, which in the life of academic (university) communities takes a similar form
and dimension to the one described by M. Golka.

In students’ understanding everyday life mostly comes down to routine
activities, events and repetitive tasks that are carried out according to a spe-
cific plan and do not yield any surprises. It is also something common, ordinary,
familiar and close, taking the form of some rituals performed every day. It is
the monotony caused by doing the same every day, too, and sometimes also
boredom. The following responses are a good illustration of the above state-
ments: “Everyday life is a phenomenon that | encounter every day. These are
the situations and events that affect my daily life, at any time. This phenom-
enon is a common, but also very personal and unique one that depends on me,
but also on the influence of my surrounding and the people | meet, but also
those whom | do not know”, “Everyday life for me is something accompanying
me every day. These can be different types of activities, actions, but also sche-
mas, objects, the company of certain persons, etc. Everyday life is something
| am well familiar with, something common for me”, “Everyday life is reqular,
ordinary, it can sometimes be tedious and overwhelming”, "Everyday life for
me is the monotony of every day. It is getting up in the morning, preparing for

% |bid., p. 67.

% Everyday life will be shown through the prism of how it is perceived and experienced by some
of the main co-creators of this space — students. In this part reference is made to the survey con-
ducted among the students of Kazimierz Wielki University and University of Technology and Life
Sciences in Bydgoszcz, of various years of graduate and postgraduate studies, different courses
and specializations. Due to the fact that a non probabilistic selection was applied in the survey, in
particular a selection based on the availability of respondents (see: E. Babbie, The Basics of Social
Research, Warszawa 2008, p. 211), it has a limited range and students’ everyday life cannot be
judged on its basis — neither was it the intention behind carrying out the survey. However, | want
to thank the 163 students, who shared their thoughts with me and pointed out to me what is our,
largely common, everyday life, for participating in the survey.
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classes, going to university — a sudden come back from it, because half of the
classes have been cancelled, and then there is dinner and going to bed".

What is typical of a large part of the surveyed is their emphasizing, in un-
derstanding everyday life, the participation of people (those who are known,
but also the unknown ones), and stressing specific actions (or areas of activity)
such as work, study, responsibilities, tasks, entertainment, etc., for example
“"Work, home, children, school, housework, preparing for exams”, “Everyday
life means for me actions repeated every day, routine, ordinary days, television,
the Internet, leisure, classes, studying, meeting friends”, “For me, everyday life
means getting up in the morning, going to school, talking with relatives, shop-
ping, preparing meals, sports”.

Very few people indicate a certain symbolic dimension of everyday life,
writing: “Everyday life means carrying out activities necessary for existence.
It is experiencing problems, struggling with one’s own weaknesses. It is also
sharing affection and happiness with others"”.

In the context of the academic space, there are also such statements, in
which everyday life is associated with something unpredictable, as pointed out
in the passage devoted to considerations on the academic space. The following
statement renders it accurately: “Everyday life is something you cannot pre-
dict, since every day is different and new. Students’ everyday life is not gray,
there is always something cool happening”.

Everyday life in the academic space is most often shown by students from
the perspective of participating in classes (lectures, classes, and other forms
of instruction), preparing for them and daily meetings (contacts, relation-
ships, conversations) with other people (students, lecturers, scholars). There
are also other reqular occupations, activities and events such as taking part in
the events related to academic life, visiting the cafeteria, copy shops, partici-
pation in scientific circles, struggling with exams and organizational matters.
Everyday life in the academic space also means the stress accompanying many
situations and the job, without which a large part of students —as indicated by
them — could not undertake their studies, and sometimes tedious commuting
to the university. The following responses are an exemplification of the previ-
ous statements: “Everyday life in the academic space means various kinds of
responsibilities, participating in education by going to the university, reading
literature, preparing for classes, taking exams, meeting other students”, “For
me, everyday life in the academic space means lectures, classes, lots of free
periods, social life, getting to know other students, waiting to be surprised by
teachers (e.qg. cancellation of classes) or any other type of surprise”, "Everyday
life in the academic space is lectures, classes, studying books that are almost
never available in the library, learning about the world, expanding one’s knowl-
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edge and noticing new points of view”, “In my opinion, everyday life in the aca-
demic space consists of travelling on a bus, being stuck in the traffic, attending
lectures with a heavy bag, often until late hours. These are also the long hours
spent in the library”.

Non-everyday life is understood in the academic space in an interesting
and, at the same time, surprising way. In their responses students confirm in
a way what was pointed out by Marian Golka cited previously, emphasizing
phenomena, events, and activities that do not happen every day, thus bear-
ing the marks of uniqueness, rarity, festivity, peculiarity, occasionality?. These
include most cultural and scientific events at university (May students’ festival,
the days of science, events, lectures of famous people from the world of science
and culture, conferences, competitions), different types of social and charity ac-
tions unexpected in nature. Also examination sessions constitute for students
non-everyday life in the academic space. Tests and exams, which, while “em-
bedded” in academic everyday life because of their location in the structure of
the academic year, bear the marks of non-everyday life (*"From my perspective
non-everyday life is the time of the examination session because it is a period in
which students’ lives are dramatically changed. We do not attend classes, and
our time is filled with being focused on one activity, i.e. studying”).

Non-everyday life also means Rector’s and Dean'’s days (time off studying
announced by respective university authorities), and — what comes as a surprise
—the cancellation of classes due to the absence of teachers. The last manifesta-
tion “exposes” a paradox of non-everyday life in the academic space. It would
seem in fact that it happens very rarely (which would be a satisfactory situation)
constituting an element of non-everyday life, while in fact it happens far more
often (if not too often), more than once surprising students in the proverbial
“last minute”, upsetting them, disorganizing their day schedules (as evidenced
by a sarcastic statement that reads as follows: "Non-everyday life in academic
life means going through classes as planned — from beginning to end in 100%"),
and at the same time allowing them to spend time in such a way that makes
them happy (“"Non-everyday life in academic life means that there are some
days off during a semester, for example, due to the absence of lecturers, which
we as students take over freely for our own purposes”).

% These and other marks of non-everyday life, such as enclavisation, marginality, and specula-
tiveness are also addressed by D. Mroczkowska, L. Rogowski, R. Skrobacki in the text on Unusual
everyday life/usual non-everyday life — a look at the dilemmas of the sociology of everyday life, [in:]
S. Rudnicki, J. Stypiniska, K. Wojnicka (eds.), Society and everyday life. Toward a new sociology?,
Warszawa 2009, p. 96.
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For a number of students non-everyday life is also associated with all of
this, which does not refer directly to the social space of university, but to dif-
ferent aspects of its operation and results from the fact of “being a student”,
for example, public/religious holiday breaks, semester breaks, winter/summer
holidays (e.q. “The holiday period is when you can forget about studying and
there is time to do the things that during the year there was no time for”).

Understood, indicated and experienced by students in this way, everyday
life (but also non-everyday life accompanying it) in the academic space®, out-
side the dimensions that are assigned to everyday life/non-everyday life some-
how in the very nature of things (as mentioned earlier), also has an axiological
dimension.

4. The axiological dimension of everyday life in the academic space

Axiology is very much such a science, such an area of reflection on man and
his world, especially the values whose nature it examines and determines their
bases, “the standards and criteria of evaluation and the hierarchy of values”.
It also takes an interest in their ontological status, ways of learning and imple-
menting®. The issues of axiological interest and references are still present in
many areas of human life, one of which is education, which — as stated by Urs-
zula Ostrowska — “from the very beginning is a process deeply rooted in the
world of values of the anthropospheric universe, beyond which it cannot be
truly fulfilled”?. This fact of everyday educational life being deeply rooted and
penetrated by this anthroposphere concerns education at different levels and
in different types of schools, including higher education.

Everyday life in the academic space, its various manifestations and deter-
minants are largely saturated with values that give this everyday life deep mean-
ing and significance by marking a framework, routes and maps within which
and along which the people that co-create this space move. Such a characteris-
tic framework, in the very nature of things penetrated by values, is (should be)
the university itself as an organization and as a koinonia, i.e. a specific commu-
nity goals and values, among which, for centuries, “the game of scientific truth”

7 Emphasizing everyday life/non-everyday life experienced and perceived by students in the
academic space | am aware of the constraints of the fact of referring in the survey only to one
of the educational (social) entities that make up this space. An interesting and complementary
picture of everyday life/non-everyday life in the space referred to would be a reference also to
other entities in that space.

% . Ostrowska, Axiological foundations of education, [in:] B. Sliwerski (ed.), Pedagogy, Vol. I:
The foundations of educational sciences, Gdansk 2006, p. 394.

U, Ostrowska, Axiological contexts of contemporary education, [in:] E. Kubiak-Szymborska
(ed.), Multidimensionality of educational contexts, Bydgoszcz 2011, p. 17.
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has been considered as the most important, as one that - according to Janusz
Gockowski ~ is the “keystone of the axio-normative order” of the koinonia and
striving for it motivates the ingenuity and cognitive activity of both scholars
and students, teaching them “proper understanding and treatment of orders/
requirements of responsibility for the word said and accepted”®. The values of
seeking truth, acquiring knowledge and wisdom are not (and should not be)
questioned, even if today we are wondering, watching closely the academic
space and the subjects moving within it, whether a scholar is still a seeker of
truth, or rather a manufacturer of knowledge commissioned by companies and/
or a “supplier of goods to a supermarket of knowledge”, which is used by con-
temporary students accepting (and often expecting only this) that everything
in their studies would be “in small amounts, easy, useful and painless”. Even if
we wonder whether by any chance modern science is not people’s science (both
scholars and students because “(...) university [as well as other types of higher
schools —added by E. K-W.] is (...) the best place of meeting teachers being able
to convey their knowledge, (...), and students who are able, willing and ready to
enrich their minds with this knowledge”*"), forgetting the obligation to care for
principles and attaching weight to honours, promotions, publicity, social rela-
tionships, believing that a temporary profit and prosperity are really important,
adhering to the radar orientation, which gives you more rewards and enables
you to avoid punishment?%

The values of truth (discoveringit), gaining knowledge and wisdom do not,
however — as it seems — have their due place in the academic space, at least in
the everyday life indicated by students. This is supported by the fact that, in
the minds of students disclosing this everyday life in the academic space, these
values do not appear as a significant element. Although there are students who
in academic everyday life take the greatest pleasure in finding out interest-
ing, inspiring things in lectures and the ability to search for and broaden their
knowledge about the world, develop their interests, gain experience (*broad-
ening knowledge and using it in practice, confronting knowledge from differ-
ent sources, reading various scientific books, reaching goals, obtaining grati-
fication”, "It is pleasant in a student’s daily life to take part in creative classes,

0 ), Gockowski, University and tradition in science, Krakow 1999, p. 51.

). Brzezinski, Reflections on university, [in:] J. Brzezinski, Z. Kwiecinski (eds.), Psychological

and educational aspects of the systemic turning point, Torun 2000, p. 210.

3 See: ). Gockowski, S. Marmuszewski, The identity and tradition in science as a cognitive and
social problem, [in:] J. Gockowski, S. Marmuszewski (eds.), Science. Identity and tradition, Krakow
1995, pp. 9-10. It happens so not without the law in force, which often conditions such, and not
other behaviour, quite remote in their intentions from what universities and scholars were ap-
pointed to centuries ago.
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stimulating thinking and willingness to delve deeper into the topic, even in mo-
ments of relaxation”), yet they do not constitute such a large group, such as
might have been expected, and the value of truth itself does not appear in their
responses directly (one could try to guess it only indirectly).

Certainly, the truth and the variety of ways of reaching it is not the only
value defining the axiological dimension of academic everyday life, but its re-
lationship with the essentiality of university as an organization and as a koino-
nia is significant enough to emphasize its importance. What is also important is
its relationship with the other values forming the framework of the academic
space and everyday life happening in it, such as freedom and university auton-
omy, pluralism of views, tolerance for differences, respect for human dignity,
ethical responsibility for the word said and accepted, for undertaken actions in-
cluded in the missions and strategies of individual universities, even if they now
give way to — what many authors today draw attention to* — academic man-
agerism (assets, liabilities, costs, benefits, monitoring relationships, calculabil-
ity), academic consumerism (the usability of knowledge, demand-and-supply
relationships, an academic business deal, readiness for immediate response to
new expectations) and academic re-stratification (the useful and market value
as a criterion for assessing classes, courses, departments, etc.).

The axiological dimension of everyday life in the academic space is revealed
to us also when we “move” our attention from the plane of seeking the truth
about the world onto the relational plane in this space, and what for each social
space is constitutive, that is, the relationship between the executors shaping
this space and this very space, the relationship between users and the resulting
space and the relationship between the implementers and users, therefore all
the processes of exchange of information, social communication, participation
and conflicts®. Man'’s everyday life is filled with his relationships with others, in
the existence of which values and evaluating are “built-in”, regardless of wheth-
er we think about them in individual or overindividual terms.

Relationships are largely a source of contentment, pleasure, satisfaction
felt every day by their participants. This is confirmed by students themselves,
when asked about what causes them the greatest pleasure in academic every-
day life, indicating mostly the opportunity to meet and spend time with their
friends from university, the opportunity to meet interesting new people (both
students and lecturers/scholars), or simply the opportunity to contact others

**  See among others interesting texts in: A. Kobylarek, J. Semkow (eds.), University education in
conditions of a cultural shift, Wroctaw 2008.
EL

See: Encyclopaedia of sociology, Warszawa 2000, p. 243.
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who are of the same age and share their views ("The greatest pleasure for me is
to participate in interesting classes and getting to know inspiring lecturers and
other university staff, as well as students”, “The opportunity to be with people
of similar age, with similar views and preferences”).

The relational plane can be also a source of disappointment, resentment
and a sense of dissatisfaction or violation of personal dignity — about which
U. Ostrowska wrote so interestingly in her work Students facing dignity. Be-
tween necessity and contestation (2004) — especially when the values of respect
for another human being somehow “disappear” from these relations (*“What
annoys me most in academic everyday life is the attitude of some lecturers to
students who (i.e. lecturers), thinking that they are at a higher position, do not
show respect to others”), when a human being (a student in this case) appears
to them as an object of influence (*“What bothers me most in academic eve-
ryday life is that a student is treated as a sub-category”, “It annoys me that
students are not treated in everyday life as equals, e.g. by potential employers
or lecturers”), when we observe around us in this everyday life “a lack of empa-
thy and even hostility in others”, when we meet with injustice for example in
assessment. In everyday relationships the reasons for dissatisfaction and nerv-
ousness are also such elementary things as a lack of respect for students’ time
(*What annoys me most in everyday life is a lack of respect for time. While we
are all students, we do not lell in bed all day long, in spite of appearances. Many
people work, and lecturers, by their being late, missing classes, deprive us of
each and every smallest particle of our free time”, “What annoys me is a lack of
organization, punctuality in the life of university. It disorganizes a day schedule
of a person so pedantic and liking concrete things like me”).

Relationships between students and scholars have been devoted a lot of
space in numerous studies. Showing in them such a real picture of relationships
as can be seen in universities, a picture of partner relationships, and thus a pic-
ture of a dialogical encounter of man with another man, saturated with autono-
my and independence while, at the same time, with mutual respect, openness,
kindness, empathy, and co-responsibility was called for and repeatedly cited as
the most beneficial both in individual and social partnerships®. Today, looking
from the perspective of everyday life in the academic space one could wonder
whether this partnership is still only a postulate, or maybe paradoxically just
a “lofty, but empty slogan” evoked when we want to fill this space with valuable
content against its daily practices, in which “detached from life and incompe-
tent teachers, unpunctual or even missing classes without notice, often not al-

3% See inter alia: E. Kubiak-Szymborska, University teachers vs. students. Between partnership

and ostensible contact, Bydgoszcz 2005.
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lowing students to express their own views, unjust in assessment, highlighting
their superiority”*, are not uncommon and are an integral determinant of such
everyday life.

Yet partnership in the current situation of so often emphasized, postulat-
ed, or even required common concern of teachers and students about the suc-
cessful implementation of the projected outcomes of education — knowledge,
skills and social competence — or more broadly, the key competences “from the
point of view of life activity in an open society of the third era of globalization”,
called by Maria Czerepaniak-Walczak competences “to cope with life, to cope
with the situation of mobility and dealing with the changing environment”*’,
seems to be absolutely essential. It is difficult to imagine achieving results in
any area without being aware of them both on the part of teachers and stu-
dents, without being aware of common goals, which express them. It is also
hard to imagine the realization of the projected effects without interaction or
cooperation between the key actors of academic education, based on mutual
trust and respect, mutual kindness, and above all, the sense of co-responsibility
for the final results.

The value of responsibility (co-responsibility) is strongly emphasized now-
adays in the everyday life of the academic space. For example, discussions on
the social responsibility of universities, in particular the issues related to the
activities carried out in support of responsible education of managers and the
framework of social responsibility of schools of higher education organized by
the Ministry of Science and Higher Education convince about this. Discussions,
in which this social responsibility of universities is understood as simultaneous
teaching about responsibility and responsible teaching, is closely connected
with the improvement of the quality of education and adapting the skills of fu-
ture graduates to the needs of the labour market.

The social responsibility of universities in the scope of common concern of
all actors of academic education for the quality of learning outcomes is associ-
ated, to a significant degree, with their honesty and integrity, and — broadly
speaking — decency in carrying out their duties. At this point, however, it is im-
possible not to see the “shortcomings” of everyday life in the academic space
associated with that area of axiological thought, the shortcomings observed
for many years, whose dimensions increase with the increase of the rate of en-
rolment at the tertiary level. They relate to the well known and condemned by

**  The wording is taken from the survey carried out.

¥ M. Czerepaniak-Walczak, Axiological aspects of the Bologna Process, questions about its ratio-
nale and objectives in the context of the academic education of teachers, [in:] J. Kostkiewicz (ed.),
Axiology in training teachers, Krakow 2008, pp. 29-30.
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a large part of the academic community (and at the same time difficult to elimi-
nate) manifestations of all forms of dishonesty and misconduct, both on the
part of scholars, researchers, university teachers and students.

These manifestations, “lying” on the side of those creating science, were
pointed at many years ago (in spite of which they are still valid) by Alexander
Kohn, who included in them, among others, counterfeiting data, collecting data
from observations which were never carried out oreven comparing this data with
that from non-existent scientific works; trimming (data smoothing) or manipu-
lating data so that it looks better (for example, increasing the number of treat-
ment groups), “juggling” data to develop or select only the data that best fits
the hypothesis established and skipping the rest, plagiarising ideas, concepts,
or copying fragments of other scholars’ works without citing their names®.

Manifestations of misconduct or dishonesty “lying” on the side of students
are not less numerous, nor are they matters of “lighter weight”. These include,
among others, widespread plagiarism of fragments of other people’s work re-
gardless of whether it is a small term paper or a thesis and the practice of buy-
ing graduate or postgraduate theses, sometimes even PhD. dissertations from
the so-called writers. Such theses are bought by working students (of intramu-
ral and extramural courses), those for “whom the lack of a diploma is in the way
to hold various, often political, functions and positions, as well as those who
already have a job, but they need a diploma, so as not to lose it. (...) Those who
simply would not manage to write a thesis themselves also benefit from the
help of writers”*.

Just like the sphere of everyday life in the academic space is permeated
by values, it is also in the sphere of non-everyday life that these values can
and should be sought. They lie both in the indicated by students (and regard-
ed as manifestations of non-everyday life in the academic space) cultural and
academic events on campus, meetings with famous people from the world
of science or culture or social activities organized in aid of various third par-
ties. Initiatives of this type, although festive or occasional in their nature, open
people to the views and beliefs of others, teach tolerance for difference and
diversity, as well as sensitize and induce people to support those in need. They
also allow students — when faced with diversity — to understand — as pointed
out a few years ago by Lech Witkowski* — what is right in the surrounding real-

% A. Kohn, False prophets. Fraud and error in science and medicine, trans. by P. Zaborowski,
Warszawa 1996, pp. 17-18.

¥ B. Mikotajewska, The Diploma Bazaar, ,Polityka” 18 January 2003.

4 See: L. Witkowski, Meta-axiological reasons behind the educational reform, [in:] L. Witkowski
(ed.), Education and humanities, Warszawa 2000, pp. 41-50.
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ity, to discern what is different, what it means to be different, what otherness
is, what it means to understand otherness and the other, and enable them to
know their way around in what is theirs, as well as to attempt to build some
space for themselves or to find their own place in a common space, which is
the academic one.

However, there are also such manifestations of non-everyday life that in
the axiological dimension induce some reflection. These include for example
— the already mentioned — examination session time (exams, written tests)
and the concentration on the processes of learning or self-education accom-
panying it. In itself, the examination session time is nothing special. It has been
a permanent part of the organization of the academic year at every university
for years, generating a variety of behaviours and emotions, often at extremely
distant poles. However, it considered to be non-everyday life and being associ-
ated with festivity, extraordinariness, and uniqueness it still breeds (similarly to
other events of unusual character) certain expectations, not only in the sphere
of very good preparation for exams, but also within the outer “shell” that ac-
companies an examination situation, which is even the clothes worn by people
participating in an exam.

In this regard, one might say that the sphere of a good habit of coming
dressed in one’s Sunday best for an exam has disappeared. Rarely (very rarely
indeed) does it occur to students (and even many teachers as well) to make
the examination day different, even in this small element, emphasizing its be-
ing non-everyday life. And even if we take into account the fact that academic
circles have little to do with the characteristics of the post-modern Polish eve-
ryday life (e.qg. office, corporate, shopping everyday life), in which “workers are
made to wear business outfits, a kind of mimicry of everyday life (...)" —as writes
Anna Zadrozynska-Bargcz*' — yet it seems that the days of course lectures, or
other forms of classes, which are a mark-synonym of everyday life should - ig-
noring all other aspects — stand out from the examination day.

Reflection of axiological nature cannot be missing when we think of the
said examination session — as an element of non-everyday life, yet closely
connected with everyday life —in terms of the previously mentioned honesty
and integrity in the behaviour and actions of both teachers and students. For
widespread “cheating” during final term tests and examinations, which often
happens with teachers’ silent consent, can be called misconduct and dishon-
esty. This is accurately reflected in the words of one of the students of a pri-
vate university, coming as one of the last in the rankings of Polish schools of

41

A. Zadrozyniska-Baracz, Everyday life — non-everyday life — holiday, [in:] M. Dudzikowa,
M. Czerepaniak-Walczak (eds.), Education. Concepts — Processes — Contexts, Gdansk 2010, p. 47.
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higher education, who says: “Teachers give us a choice between a written
examination, oral examination or a test. We choose the written examination
so that we can cheat (...) Almost everyone does it"*?. Unfortunately, these
kinds of “choices” do not apply only to the university which the statement
comes from.

Conclusion

Taking into consideration the issues of everyday life in the academic space
and its axiological dimension, attention was drawn to, on the one hand, (using
the inspection of students as one of the actors in the social space of a universi-
ty) important manifestations of this everyday life (and, in its context, also non-
everyday life), while on the other hand, to the fact of permeating everyday life
and non-everyday life with the world of values in which academic education is
“immersed”. It was certainly impossible to draw attention to all the values that
concern academic education and academic space, and therefore only some
important ones — as it seems — for the existence and everyday functioning of
academic communities, communities that at the present time include not only
teachers and students, but also employers and other stakeholders remaining
in the immediate university surrounding, were signalled. These broadly under-
stood communities can and should properly manage higher education, which
requires in conditions of knowledge-based economy (civilization of knowledge)
and digital civilization*), as well as the expansion of for-profit entities, to take
bold action, risk and experimentation, while maintaining what was once in-
scribed in noble missions of all universities, and what for centuries has consti-
tuted their prestige and importance, i.e. values.

Paying attention in the text to certain “shortcomings” or dilemmas related
to compliance with certain values of everyday and non-everyday life and in the
academic space was not about dazzling with the reprehensible behaviour of
the actors of education, but rather about drawing their attention and induc-
ing them to ponder about the world of values, which everyday life and non-
everyday life are undoubtedly rooted in. Without these second thoughts and
without this readiness for changes, everyday life and non-everyday life in the
academic space will be somewhat poor and frail, while those co-creating and
experiencing it will be less happy and benefiting less satisfaction from mutual
coexistence.

2 K.Oponowicz-Zylik, M. Wlekty, You cannot drop out, Gazeta Wyborcza Magazine, ,Duzy For-
mat” 28 February 2013.

“  TT.Kaczmarek, The global economy and global crisis, Warszawa 2009, pp. 92-98.
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Depicting the characteristic features of everyday life and non-everyday life
in the academic space, reference was made to their inspection made by stu-
dents, co-creating it and being the main actors, who almost every day experi-
ence many of their symptoms. Manifestations of this everyday and non-eve-
ryday life bring them pleasure and satisfaction, but they also provide reasons
for experiencing conditions of discontent and are a source of some tension and
stress.

Within the everyday life and non-everyday life outlined by students in the
academic space, an attempt was made to identify its axiological dimension.
Values significant for education or a wider academic space indicating, on the
one hand, conditions necessary for the fulfilment of these values inherent in
everyday life and non-everyday life but, on the other hand, failures still exist-
ing on some levels, preventing or impeding the full flourishing of values on the
foundation of which the activity of all schools of higher education, not just uni-
versities, has been (and still should be) based for centuries, were recalled here.
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