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COMMUNICATIVE LANGUAGE TEACHING: APPROACH, METHOL AND TECHNIQUE

Anyone interested in current trends in langusge teaching is
aware of the fact that Communicative Language Teaching will be
a trend for quite awhile. The reason for this is that CLT is not
a trend at all but rather the culminstion of sll past trends in
language teaching methodology. It is a culmination because, like
other approaches to language teaching, it has sprung from discon=-
tent with results derived from previous approaches., In this appro-
ach, however, we have finally arrived at the reason for the poor
results, CIT is an approasch to syllsbus design znd clsims that
a syllebus for a lenguage teaching program should be designed
using communicative functions and notions as its basis rasther
than using grammaticsl forms. However, is CLT only an approach
to syllsbus design? Using 4nthony‘s /1963/ definitions of Appro-
ach, Method, and Technique, it is poss.ble to assess CLT smnd o
decide whether it merely suggests s new approach to syllsbus de=-
sign or whether it is in itself an innovetive methodology for
language teaching.

To help methodologists and langusge teachers ccme to terms
with the various innovations which regularly burst forth in the
language teaching fleld, Anthqay set down definitions for each of
the three terws Approach, Method, and Technique, By making clear
distinotion between these terms and at the same time explaining
how they interrelate, he has made it possible for language tea-
ching specialists to analyze more carefully trends in language
teaching and to do so with morr consistency in the use of these
temms. Therefore, in order to take a closer look at Communicatie=
ve Langusge Teaching, its objectives, an¢ its goals, it is parti~
cularly beneficial to fsll back on Asthony’s definitioms; such
an anblysia will provide a more lucid understsndéing of what



exactly CLT is.
If CLT is to be considered an innovative methodology for langu-

age tesching, it must set out from the very start by proposing an
approsch to language and language teaching upon which its methods
and techniques will be based. As Anthony suggests, an Approach
consists of "... 2 set of correlative sssumptions desling with
the nature of language and the nature of language teaching and
learning. An approach is axiomatic. It describes the nature of
the subject to be taught. It states s point of view, a philosop-
hy, an article of faith..."' The “article of faith" which CLT is
preaching for all those finally ready to see the light is that
languege is used for communicstion and that as it is presented,
its character as such should be revesled. Accepting this, an
understending of the nature of communication becomes imperative.
According to Canale, any form of communication is"a from of so-
cial interaction and,therefore, involves unpredictsbility and
creativity in both form and massasa“a. Canale also concludes
that since communication takes plsce in discoure and in sociocule
turel contexts, it is important to ccnsider"the constraints which
these contexts place on appropriste lenguage use as well es the
clues which they provide for the correct interpretation of utter-
ancea'3. Finally, he states that communication involves purposie
ve behavior; therefore, utterances are made for specific reasons
founded in the communicative interaction,

In addition to these basic theories on the nature of communi-
cation and its character as the primsry function of language,
CIT ineludes in its assumptioms sbout the nature of lenguege the
point of view that communicative competence is necessary for co-
mmunication., However, CLT finds Chomsky’s definition of competen=
ce inadequste and redefines the term, proposing a definition zos
cpnnunicntiv' competence and communicative performance, which
gerves as the theoreticasl framework for. CLT methodology. Criti-
cizing Chomsky’s /1965/ claim that competence can only be asso=-
cisted with rules of grammar, Hymes and Campbell and Wales sug-
gest that a theory of competence should elso include knowledge
of the rules of lsnguage use ' They, therefore, extend the ori-
ginal definition of competemce to imclude contextual or socio-
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linguistic competemce and call this communicative competence.
They asccept Chomsky’s distinction between competence and perfor-
mance where performance refers to actusl use. Their definition
of communicative performance, however, includes the reslization
of not only the knowledge of rules of grammar, but also the
knowledge of rules of use and their "interaction in the actusl
production and comprehension of utterances"’,

Canale goes one step further by defining more sccurately what
is meant by "rules of use"™ snd extends the definition of commu-
nicative competence to include four components: Grammatical Com-
petence, Sociolinguistic Competence, Discourse Competence, and
Strategic Competence. For him, grammatical competence refers to
the mastery of .the verbal or nonverbal form of the langusge code
itself, and is therefore directly concerned with the "knowledge
and skill required to understend snd express accurately the li-
teral mesning of utterances"e. Sociolinguistic competence refers
to the mastery of sociocultural rules and consists of the abili-
ty to produce and understaend utterances "appropriately in diffe-
rent social contexts dependent on contextual fectors such as
status of participants, purposes of the interaction, and norms
or conventions of 1nteraction“7. Canale goes on to explein .dis-
course competence 8s the ability to provide unity in s spoken
or written text by achieving cohesion of grammatical form and
coherence in meaning. Finally, strategic competence is the com=-
ponent of communicative competence which, sccording to Canale,
is concerned with verbal or nonverbal communication strategies
which can compensate for breskdowns in communication. These
breskdowns may be due to insufficient competence in one of the
other three components of communicative competence or to condi-
tions which limit actual communication such as memory or other
psychological factorna.

Based on this theoretical framework for communicative compe-
tence and on the ussumptions about the nature of language as
communication, CLT also states & very well-defined spproach to
languasge teaching. First of all, as Censle proposes, the prima-
ry goal of CLT is to prepare the learner to use the language in
authentic situations and therefore it should be skill-oriented



as well es nulodso—nmmg. He relates to this the idea that
mowledge of gremmar end gremmar skills was stressed in the past
wheress in this epproech the ecquisition of communicative skills
will be of primary concern. Also, becsuse there is so much stress
on language use in suthemtic situstions, he claims thaet the lesr-
ner should be exposed &s much as possible to authentic language.

This also requires that the learners be involved in classroom
practice as well as Sesting where there is an optimal degree of

meaningful comsunicative interaction with speakers who are highly

oa-potontw

Another assumption about language tesching is that it must
eim to integrate in the best way possible the differemnt types
of colpotencaﬂ. There has been a certain amount of penic in the
field because of the misunderstanding that CIT ignores the acqu-
isition of grammatical competences however, the misunderstanding
has arisen only becsuse CIT has shifted the importance from the
acquisition of gresmar skills to the acquisition of sociolingui-
stic skills. The important point here is that CIT is 1deally
working towerds integratiom of these skills, not elimination of
any one from consideratiom.

Another important principle which is included in the approech
to lenguage teaching is that learmers cu-unication needs and
interests must be the basis for the tuch:l.ns 2, These needs chan-
ge according to certein factors such as sge and proficiency;
therefore, a ocontinual essessment of learner’s needs 1s necessa-
b o )

Pinslly, CILT assumes a curriculum-wide approach which means,
firstly, that in the process ef tesching a second language, es
much a8 possible should be dxewn from the first language progrem
and,scondly,that learners should be taught about the culture of
the second lenguage in the first language progran "‘

This curriculum~wide approach will bhelp to sstisfy the objecti-
ves of tesching to provide optimal practice, experience, and
information which will help satisfy the communication needs in
the second language.

Having established the approech of CLT to lsnguage and langu-
age teaching, it is now possible to move on to a discussion of
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Method and establish what methods CLT has devised snd how they
reflect this spproach. According to Anthony‘s definition, Method
is "an overall plsn for the orderly presentstion of language ma-
teriesl, no part of which contradicts, and all of which is based
upon, the selected approach. An approach is sxiomatic, & method
is procedural“’. Anthony emphasizes that within ome approech
there can be several methods and that the particular order %that
is decided upon is dependent upon certain factors such as age
of the learnmers, cultural background, the goal of the course,
the plece of English in the curriculum, and others.

In CLT most essential to the discussion of Method is sylla-
bus design since the approach of CLT to language and language
tesching dictates a move sway from traditional syllebus design
based on gremmatical forms. 4 syllabus for CLT is besed on com=
municative functions end notions. Therefore, selection of items
to be included in the syllabus will require an znalysis of the
communicative needs of the learmers. It will slso require an
understanding of what communicative acts the learnmer will have
to be engaged in as a result of the situations he is apt to find
himself in. Once the process of selection has been completed,
grading of these communicative functions and notions will be do-
ne with a consideration of the natursl order in which individual
communicstive acts combine to form a larger wholeqs .

For example, greeting——~invitatione—-acceptsnce~--parting. Syl=
labus design, then, as an importent element in the Method of CIT,
conforms to the approach to language as & vehicle for communica-
tion and therefore emphasizes communicative use of the langusge
rather than grammatical form.

Another method which CLT employs might be termed "Drawing
Attention", In this metheod the focus is on the communicative
value of form rather then on form itself '°, The lesrmer’s stten-
tion is drawn to the "process by which a certain piece of langu~
age is interpreted as diacourae"17. A learner may be familiar
with language forms which appear on the surface to compriss iso-
lated sentences. However, this method attempts to point to "the
value which these items take on in utterances occuring withia e
context of ditcourn"1a. Therefore, the sim is to show the way
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the language is used to communicate. This setbod reflects the
essumption stated in the CLT spproach to langusge thet langusge
takes place in discourse which provides clues to correct inter-
pretations of utterances. The method is slso s exsuple of the
attempt to integrate the different types of competence, develo-
ping grammatical competence hand in handé with discourse competen-
ce.s

"Pask-oriented” activities comprise another method used by CLT.
This method involves the learner in an activity which requires
the completion of a task. The completion of the task demands
meaningful use of the language which in turn determines success
or failure judged on the basis ¢of whether or not the tesks ere
pexrformed correctly. These activities provide the learmer with
a reason for using the language, and the language therefore
becomes & process which they readily sctivate in order to achie-
ve a goal., Additional retionale for this method has been offered
by Keith Johnsons

One wey in which ‘non-instrumental language

tesching */which divorces language from the

contexts and settings it should serve/ fails

is that it does not develop fluency in the

processes involved in language use. We can=

not expect listeners to aspprosch interactionms

in e state of readiness, to learn how to

scan for pregmatic informstion, unless we

provide them with a reason for scenningj nor

can we expect them to evaluate incoming infor-

mation against a spesker sim, unless we pro-

vide them with a spesker aim /a communicative

intent/. Finally, we cannot expect them to

make appropriste selection from meaning po-

tentisl unless they have sn intention from

which to derive neanins‘lg.

This method reflects the assumption about language which states
that language is used for communicetion and when an individual

is involved in communication it is for a purpose.



Another method employed by CLT consists of "Informatiom Gap”
activities. These activities create situations where a learmer
pust concentrate on getting meaning across - one of the functions
of communication. In traditional methods used for getting meaning
across there has been an emphasis on "commentary" which provides
the learner with useful practice in the use of grammatical struc-
tures but does not involve the learnmer in communication™ ~, These
methods failed because they usually bored the learnmers, and the
result was a loss of interest in performing in such activities,

In order for a communicative interaction to take place where a
spéaker is getting meaning across to a listener, there must exist
an element of doudbt, Communication then becomes the means by which
this element of doubt is erased. In communication activities if
the listener already knows the answer, he won’t be trained to
seek information and this will produce a false reaction time be=-
tween one utterance and its respqnse. Therefore, an information
gap must be created to facilitate realistic ooportunities for ge-
tting meaning across. This method demonstrates the asumption sta-
ted by CLT about language that it involves a high degree of un-
predictability and creativity in form and message.

Pinslly, "Option-Selection" is e metvnod related to the ides
of informastion gaps but stresses the importance of selection.
Selection is sn essential consideration in the creation of infor-
mation gaps but its importance goes far beyond its utility in
this senseZ', A learner must develop the skill to select from
seversl options when involved in communicative interaction.
Johnsom cites Halliday’s view of langusge as including "sets of
options at wvarious 1evalsza. Johnson continues by claiming that
"the concept of selection, &s choice from verious sets of cptioms.
is thus basic to the concept of communication; and the process
of selectien in real time from various sets of options is basic
to the process of fluemnt communication®?, This method, then, pro-
vides the learner with "sets of options from which selectiom can
be nadea4. The method alsc provides presctice in "the process of
selecting from these options within resl time®”.

Tesching materisls orgsnized functionslly <facilitate option-
selection since langusge is presented in units which are seman-
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ticelly homogencus, emnd lesrmers practice, therefore, interac-
tion which cemters upom related semantic aress, which is what
happens in ‘real ’ intornotionles. For example, one semantically-
- homogenous unit might bde made up of functions such as inviting,
accepting and declining, In the practice of the interactiom,
Student A will invité, choosing from the several exponents which
have been provided. Student B will also select, first, whether
to accept or decline, and secondly, from the various exponents,
which choice would be textuslly appropriete to the choice made
by Etudent A to invite. This method is based on the elements of
creativity and unpredictebility which CLT has cleimed in its
spprosch to langusge. The metod also reflects the approsch to
lengusge teaching which demands that learnmers be involved in su=-
thentic situations which are skill-oriented. .

It is obvious from the descriptions of the methods which CIZ
bes develcped, that each method does indeed have a very fimm ba-
sis in the approach of CLT to language snl langusge teaching,
glthough each has distinctive features. The final step in the
snalywis of CLT based on Anthony ‘s definitions is to examlne
CLT Technique to discover whether it serves to 1mp1ement the Met-
bod which is based on the Approsch. Anthony defines Technique as
"jmplementational- that which actuslly takes place ir the clas-
sroom. It is & particulsr trick, stratagem, or contrivance used
to accomplish an immediate objective. Techniques must be consis-
tent with a Method, end therefore in harmony with an Approach as
ue11'27. One technigue used in CLT which exemplifies the consis-
tency in Approach, Method, end Technique is called e "Conversa=-
tion Grid" /see Appendix 1/. In this technique the learner is gui-
ded by the grid through the steps necessary in completing a com-
punicative interaction. For example, in the grid shown, the lear-
pners have aslready practised asking where sometbing is and giving
directions. One learner has & map of the town and the other a
1ist of places. However, the lesrner must make choices at each
step using what he hears to decide on an eppropriete rosponaezs.
Tbis technique implements the Option-Selection method as well
as the Information Gap method and satisfies the objectives of
both. It provides the lesrner with an element of doubi sirce he
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doesn 't know the answer to his questions and creates s situa-

tion where the learmer is required to select a2 certain course
to take and select what the reslization of that cholce in form
will be.

fhis technique is also in harmony with the Approach since
first of all, it requires communication. Also, the communication
involved in this activity makes creativity imperstive and is,
at the same time, unpredictable in its form and message. The
technique slso provides a socioculturel context which in turn
determines sppropriste lengusge use and clues to correct irter-
pretation of utterances. Ir addition, this technique is skill-
oriented as well es knowledge-oriented. The student must prac-
tice & =kill which he has acquired, in this case askirg for and
giving directions. He also must know what forms can be used in
the reslization of these communicative functions. In this sense,
the -echmique is fulfilling the major objective of the cLT &
prosch which is to integraste the different areas of competence.
™¢ learner pust know what utterances sre appropriate in asking
for directions from a stranger, for example, and therefore must
depend oo his sociolinguistic competence. He must use his grem-
matical competence tc supply the correct grammatical forms for
esking such a question and if he forgets rules for questicne
formaticn, he must use his strategic competence to come up with
a communication strategy to get through the breskdcwn ir greme
matical competence. Finally, he must use his discourse competen-
ce to proviée utterances that fit together with the communicative
functions and grammatical forms being uttered by the other speak=-
er involved in the interactionm.

dnother example of a CLT technique is a listening task such
as the one that Geddes suggests?g. The learners listen to & tape
recording of 8 weather forecsst but previous to the actual lis-
tening the teacher sets the following task: "Iloady is 10th July.
You live in London. Tomorrow you plan to visit Brighton on the
south cosst. Listen to the weather forecast and decide if you
should teke your raincoa® with jou to Brighton“5°. The lezrners
ther listen to the text corcerntreting on certain detsils which
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will serve the purpose of the task. This technique conforms tc
the Task-=Oriented method since meaning is essentisl in the suc~
cessful completion of this task. Whether the messege is inter-
preted correctly will determine whether the studend will get wet
on his trip to Brighton. This technigue is also consistent with
the Approach since lenguage is being presented in a sociocultu~
ral context as discourse and is therefore providing clues to

the correct interpretation of the utterarces which make up the
discourse.

It is important to note thst the methods which CLT hes de-
veloped are implemented in techniques which develop all four
skills. For each skill there are techniques which conform to the
methods mentioned here, which are in turn in harmony with the
Approach, In addition, CLT has emphasized the integration of
skills which is in itself carrying out the objectives of the
Approach since in no socisl interasction do we depend on only
one skill without at least one other,Ffurthermore, the aim of CLT
is to integrate skills in as natural a wey ss possible so that
the irtegration is a reflection of how skills are interdependent
in communicative interaction31. This is unlike the traditional
pattern of emphasizing, first, speaking and listening end then
moving to reading and writing sctivities. As Byrme claims, this
order does not "get to grips with the problem of how one skill
may be actively and meaningfully exercised in order to fecilite=-
te ana further learning through one or more of the other skills.
Nor, as a rule, does it integrate language skills in such e way
thaet the contexts for practising and using sll the four skills
are esteblishes paturally" 2, This idea relates to the cleim
by CLT that lsngusge teaching should provide realistic situe-
tions where learners can be involved in meaningful communicative
intersctions. In a realistic situation an individusl may, 8s Byr-
ne suggests, "read apn ad for a job in the newspaper,... discuss
it with someone /snd verhaps leave it at that/ or ... ring up
end enquire about the job ... then write 2 letter of application
for the job, which will in turn lead onto somebody else s read-
ing the letter and replying to it">>, In this case there is a
chain of events in which different language skills are being



activated in no prredcternzined order, and at each stepr in the
chein there ies a reason for usirg the psrticular skill. Such nae
turel cheins of events ere tuilt into CLT teachirg materials to
give learners a regson to activate sll four skills and to teach
the learners in what situations it is appropriate to use which
skills’“. /Eee appendix for excerpt from such materials/. Ir this
attempt at natural skill integration CIT is going one step furt-
her in assuring consistency in Approsch, Method, end Technique,

It can be concluded from this analysis of CLT according to
Approach, Method, and Technique, that CLT is certainly more than
a mere epproach to syllsbus design. It does rather satisfy all
the requirements necessary to be classified as a kethodology end
perhaps what will prove to be the most successful kethodology
yet. Brumfit”® affirms that CLT does ir fact demonstrate not ohe
ly a reorganization of syllabus objectives but & reverssl of
traditional methodologicel emphsses. He presents the following
diagrar to dexonstrate the rev3133136:

1 11 111
FPresent Drill Practise in Context
figure /1i/
I Il II1
Communicate as far Iresen! lenguage Drill if
as possible with all items shown to be necs sy
availsble resources necessary for
effective
comnmunication
figure /ii/

Traditionally, as Brumfit shows ir Tigure i, language forms have
been presented, then drilled, ard, finally, practised in context.
In CIT, as he exemplifies in figure ii, the first step is commu-
nication., Only after the learner has attempted tc communicate
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will language items which were necescery for that communicaticn
to succeed be presented, and, finally, drillin§ will be done if
necessarye.

This reversal in traditional methodological emphases i3 the
final example of how consistent CLT is in its Approach, ¥ethod,
and Technique, Since the approach of CLI' to languagé and lesngua-
ge teaching emphasizes communication and demards that learners be
placed in realistic situations requiring meaningful communicative
interaction, the cbjectives in carrying out this spproach would
be defeated if learners were first introduced to language forus
without being able to identify with how those language forms are
used by speakers in communicative intercations. Although in tra-
ditionsl methodology this first step, as shown in figure i of
Brumfit‘s diagram, often involves presentation of a grammaticel
form in the context of a dialogue, emphasis is on the form itself,
using the dialogue only as an instrument for displaying the form
in a larger sample of lenguage. In step II, the learmers desl
with the grammatical form in isclation, learning how to manipu=
late surface forms of the language in order to form habits. In
step I1I, the form is practiced in context, but sgain emphasi-
zing the language form rather than the communication that‘is
providing the context.

Copsidering that the CLT Approach states thst communication
is the objective in using language, it is only ratural that the
starting point in the process of teaching the langusge be to in-
volve the learner in communication. This immediately impresses
upon the learner the ides that there is s purpuse basel in resli=-
ty for using the language resources that he eslready possesses
and for sdding to those resources, This startirg point also helps
to teach the learmer the impertaonce of communicotion strategies
since he will automatically be pleces in situastions forcirg him
to sct and resct communicatively and to compensate, therefere
for communication breskdowns., Once the learner has been given an
opportunity to communicate in a given situation, the language
items necessary to effectively communicate in that situation will
be presented in Step 1I, thereby demonstrating how grammatical
forms and communicative functions combine to satisfy the purpose

oy
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which the learner already has been made swere of. The method of
"Drawing Attention"™ would be used at this stage to help present
these language items by focusing on thelr communicative value.
By the time the learner has reached Stage III he is already well
aware of the communicative purpcse and what elements are neces~
sary for that particular function of communication. He has alsc
had a considerable amount of practice using the grammatical forms
in communicative 1nteraction§ so that Step III may be unnecessa-
ry. However, it is most likely that some drilling of language
forms will be necessary to insure that the learmer gains mani-
pulative control over those elements which require it,

Although this shift in methodological perspective along with
CLT Approach, Method, and Technique is relatively new,it has
been generally sccepted as an innovative methodology which pro=-
mises a solution to the sge-old problem of getting second langua-
ge learmers to communicate with confidence and appropriateness
in the second lengusge. Of course, becsuse CLT does involve such
a drastic shift in methodological perspective, it will require
time and effort to implement CLT into langusge progrems, especiel-
ly into EFL progrems in countries where traditional methods have
been "fossilized". However, we can only hope that language tea-
chers and methodologists everywhere will weke up to the fact that
this method is the snswer to our prayers and that God didn’t
create the world in a day.
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APPENDIX 1

An exsmple of & Conversation Grid:

YOU: Ask for a place

J

L

-

FRIEND: Does not know

|

YOU: End conversation

ES

*

FRIEND: “Pardon?"

l

YOU: Ask again

x

FRIEND: Does not know

FRIEND: Answers

1

YCU: End conversaticn
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Appendix 2

The following is an excerpt from lenguage teaching meteriels
which are written using CLT ipproach, Method, and Technique
as 8 basis, keeping in mind the attempt to integrate skills,

Exercise 5, Text 1 describes two kinds of routine: the routine
of Des and Val Coates, snd the routine of "The Gun".
Text 2 concentrates on & personal routine. It also
tells us gbout the tastes and habits of the subject
of the text, Erin Pizzey,. Erin Pizzey is the foun-
der of the Chiswick refuge for battered women. Ycu
will read more about her and the refuge in Unit 2,

a/ quickly read Text 2, concentrating on Erin Pizzey':
daily routine. l.ock for seguencers such as:

about seven
at a quarter to nine

b/ meke up a timetable of her dasily routine, usiné
the segquencers as a basis. Your timetable will
loock scomething like this:

7800 a.m. She weskes up
She mskes her coffee

Notice that the verbs in the text sre usuelly
Bsse form, e.g. wake up, while in your timetable
they should be Base + s /wakes up/ because of the
change in number and person of the Subject of the
sentence.

Exercise €. a/ read Text 2 again,
b/ make a list of details of Erin Pizzey’'s family,

her house and her possessions, e.g.
Husband: Jack /lives separately in same house/
Children: Cleo

Etc., etce
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¢/ meke @ list of Erin Fizzey’s likes and dislikes
/her tastes and preferences/ and her hebits, e.g.

She likes to use Femme bath ¢il in her bath.

d/ use sll this information to write two persgrephs
describing Erin Pizzey’s routine, family, tastes,
and habits.

Use the Present Simple tense and the BASE + s
verdb from, When you have finished writing,compare
your description with the information in your
1lists, and check each sentence for correct verb
forms,

Exercise 7. Text 1 was an edited version of an INTERVIEW with
Erir Pizzey. Tc obtain the information needed for
the interview, a "Sunday Times" reporter probably
asked ¥rs. Pizzey a number of questioms.

g/ refer back to the snswers you gave in Exercises 5
and 6,

b/ use this information to write s list of guestions
to ask Mrs. Pizzey sbout her routine, possessions,

tastes and habits.

¢/ use the same list of questions to interview s
fellow student,

4/ use the results of your interview to write a des~
cription of your interviewee’s routine, hsbits
and tastes., Your description is for inclusion in
a magazine article describing everyday life in
your country.
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PODEJSCIE KOMUNIKATYWNE = PODEJSGIE, METODA I TECHNIKA
Streszczenie

Artykut omawia PodejScie Komunikatywne /Communicative Langu-
age Teaching - CLT/ jako koncepcje glottodydaktyczng., Punktem
wyjScia dyskusji jest rozréznienie E,Anthony “ego dzielgce kazdg
koneepcjg glottodydaktyczng na trzy poziomy - podejscie, meto -
d¢ i technikg,

Opis Podejscia Komunikatywnego zilustrowany jest przyk¥adami
technik nauczania,



