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TAXONOMY ABC - SETTING OPERATIONAL
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Realizing the curriculum of the subject PEDAGOGICS on teachers’ faculties,
I have since 1983 perceived a need of their modernization on the second year of
English philology studies.

I have made the first attempts in this respect during the first two years of
work in 1983/1984 and the academic year 1984/85.

The results of sounding research carried out by me for my own use (by means
of questionnaire, inquiry and interview) reflected a poor appraisal that students
had with respect to the usefulness in their future work of such issues like:
elements of education and schooling history, elements of theory of education and
teacher-dedicated science.

Concurrently students expressed some postulates which became the basic
motive of my efforts aimed at modernizing the curriculum through didactic and
glotto-didactic innovations and familiarity with the taxonomy of teaching objecti-
ves of at least two authors, i.e. of B. Bloom and B. Niemierko.

Attempts of upgrading the curriculum for classes realized by me twice were
discussed by Dr. P. Prusak in the Polish periodical ,Zycie Szkoty ‘\?ijmzej";l'2

The discussed curriculum changes covered the following scope:

1 — reducing selected issues from the history of education that reminded

typical encyclopaedism,

2 — expanding the subject of teaching methods by materials that would be
useful for English philology students, i.e. by the following methods: grammar-
translation, audio-linguistic, cognitive, direct (ultimate natural), serial and Ber-

litz’s.
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Students have had the opportunity of observing the practical application of
these methods in the didactic process ‘while attending as observers numerous
English lessons in schools and classes held after school, e.g. in clubs, community

or youth centers.
Every attendance ended with a summary and minutes drawn up by students

and a discussion with the teacher conducting the language lesson with children.

However, before it came to this stage of education —1.e. practical application
of knowledge in typical and problem solving situations and micro-teaching during
didactic games on academic classes — students had to pass stages of gaining
knowledge and capabilities in the classic meaning.

Working in 5 person groups and basing themselves on elements of book
publications and articles, students had at their disposal a problem Strategy
through which they — together with the undersigned — came to verify succeeding
hypotheses on the effectiveness of language teaching with the use of English

language teaching methods learned by them.
Besides their ve-y brief history, these methods have been discussed on

classes in terms of their usefulness in the period where school-books are not used
and in succeeding stages of language teaching with taking into account the
possibilities of changing them during the period of developing appropriate capa-
bilities in pupils.

Utilized have been materials of publications of such authors like: H. Komo-
rowska, W. Marton, J. Brzezinski, T. Adamiak, F. Grucza and 1. Kurcz.

My low level of self-assessment forced me to further explore in the direction
of operational goals in this subject.3‘4 Therefore, beginning with 1985, preparing

myself for performing the curriculum for pedagogics, I have drawn up a list of

intermediate and op{f:rationala’6'7‘8 objectives expressed in terms of student acti-

vities. >101
Lessons — covering till 1994 lectures in the winter semester and seminars in

the summer semester (3 hours) — have been based on the concept derived from
cognitive psychologyl2, implementing in students the process of self-education M

according to the definition of autocreative competence. 14
My own concept was based on a triad concurring with the theory of

N. Chomsky. The TRIAD of didactic competence of a foreign language teacher is

composed of 3 levels: knowledge — capabilities — attitudes.

The first level provides students only with encyclopedic knowledge, and
warrants that they remember and understand the gained kno\avled,c;e.15

The second level enables students to use their knowledge in typical situ-
ations'® as didactic games like situation and simulation games are in case of
exercises in the subject pedagogics, thus playing the role of a teacher for a specific
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period of time and participating in panel discussions and brainstorms. This level
also enables the application of knowledge in problem situations, to which I
included: the observation of a foreign language lesson recorded on video in High
School No. VI or personal attendance of students on lessons in primary schools
No. 6 and No. 60 in Bydgoszcz with the aim to correctly draw up one of the
following (at choice):

— a — plan or conspectus of the observed English lesson,

— b — portion of the lesson’s observation sheet.

The second level is strictly connected with the third (ATTITUDES), as high
responsibility is assigned to this intermediate objective.

[ admit that not all students decided to conduct a portion of a lesson in the
schools referred to above, nonetheless some have undertaken this task gladly,
conducting the whole lesson unit, being recorded on video, in a natural classroom
scenery with real pupils and realizing the lesson’s theme (designated by that
school’s teacher).

Practical experiences of this type are simultaneously backed up by methodi-
cal knowledge introduced in the subject ,methodology of teaching English” during
the fourth semester of the second study year.

On this level of learning, students integrate their knowledge and capabilities
in the fields of'": psychology, pedagogics and methodology. Their knowledge in
linguistic motives, aspirations and interests of children and the youth are com-
prehensive enough as their information on psycho-didactic rules in the processes
of: teaching — learning, remembering, forgetting, transferring and interferences.

I believe that third level of the triad — attitudes —is based on guiding students
to action'® and introducing them to a system of actions'® aimed at professional
identification.

Goals being common for three disciplines integrating their substance can be
specified as:

a) professional objectives realized in the subject ,methodology™
— providing students with a variousness of practical forms of conducting
foreign languages lessons and off-school classes with age differentiated
groups of pupils,

— aiming towards professional perfection,

— being a foreign language teacher,

b) objectives aimed at meeting individual needs and expectations of second year
English philology students realized in the subject ~pedagogics”:

— being an educator prepared to capably create educational situations,

— being a teacher consolidating didactic and upbringing functions,
¢) objectives broadly and globally covering the professional role of a foreign
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language teacher and other social roles realized in the subject ,sociology”.
Setting operational objectives of all classes (since 1985) and lectures (since
1988) provided for the optimum condition of the learning process and significantly
facilitated the process of checking and assessing student achievements by means

of multistage verification tests.
Presented below is one example of intermediate and operational objectives

of a class theme realized during the IV semester.
T1

Theme of seminar class: Multitudinous education.
Intermediate objectives:
1. Knowledge of terms:
— process of education
— process of teaching — learning
—lesson’s elements (in termns of teacher’s and pupils’ actions)
— teaching strategy (action strategy)
— type of lesson
— lesson’s domains
—ways of learning
— methods of teaching
— subject-matter components

— attitudes
2. Understanding connections between actions of a foreign language teacher and

pupils on lessons, depending on the applied teaching strategy.

3. Capability of planning own actions in the role of a teacher (with the use of one
strategy).

4. Capability of initially formulating operational objectives of an English te-
aching lesson after watching its video playback.
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Operational objectives to the T subject

OBJECTIVE
CATEGORY

AMBIGUOUS TERM

OPERATIONAL ACTIONS

to now

student is able to specify and define terms,
student correctly names strategies and identifies
them,

student identifies: the lesson elements, teacher’s
and pupils’ activities, teaching methods,

student is able to specify and identify types of
lessons,

student names subject-matter components of
multitudions education,

to understand

student is able to explain the difference occuring
between: types of lessons, teaching strategies, ways
of learning, teaching methods,

student is able to brief psychodactic basics of
multitudinous education assumptions,

student understands and is able to explain
connections occuring between actions of teachers
and pupils on lessons in every learned strategy,

student is able to explain the application of multitu-
dinous teaching in teaching English

to apply knowledge

student is able to compare strategies of
multitudinous teaching and indicate possibilites of
applying them on lessons dedicated to:

a) English gramar,

b) foregin literature,

¢) introducing new vocabulary in English,

d) exercises in speaking (or reading)

student constructs the lesson’s plan and
characterizes its individual elements,

student plans his own actions in the role of a
teacher and tries to apply them in practice leading
one lesson element as part of micro-teaching.

to solve problems

student is able to analyze an English lesson seen on
video.

student proposes to articulate operational
objectives to the seen lesson,

student recognizes the strategy of multitudionous
teaching,

student proposes a versions of realizing operational
objectives differently from the observed version.

This is the course of every seminar class in pedagogics, being based on visits

in schools. The following subjects are similarly realized:
— objectives of teaching and upbringing,
— principles of teaching and upbringing,
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— school adversities of pupils (as adversities of children in learning a foreign
language: transfer, interference),

— talented pupils (as special — language talents of children and the youth),

— off-school classes (as a specificity of forms and techniques in off-school foreign
language classes),

— checking and assessing (as specific forms of checking and evaluating on foreign
language lessons. Articulation of questions to text, TSW text plan).

For the reason of this publication’s limited framework, I will not be mentio-

ning further class subjects.
I would only like to emphasize that students prepare themselves up to level

A (specified in the table) by drawing up paper cards.

The scope of basic literature to the subject ,pedagogics” on the discussed
study faculty has been extended by a list of voluntary publications of such
authors like: A. Harry, G. Nasalska, A. Nizegorodcew, U. Esser, A. Marchwinski,
J. Zborowski, S. Garczynski, T. Woznicki, B. Hornowski, Ch. Galloway, M. Zelaz-
kiewicz, J. Mulicka, T. Wéjcik, B. Zawadzka, J. Sylwestrowicz and others (pre-
viously quoted herein,.

We also support ourselves with interesting articles published in such maga-
zines as ,FORUM”, ,Jezyki Obce w Szkole” (Foreign Languages in School),
,Edukacja” (Education), ,Kultura i Edukacja” (Culture and Education), ,Proble-
my Opiekunczo-Wychowawcze” (Upbringing-Nursing Problems).

Consulting my less or more successful ideas once again with English langu-
age methodologists (Department of English Philology of the Pedagogical Academy
in Bydgoszcz) I have decided to modernize a subsequent option of the ,pedagogics”
curriculum for reasons being independent from us (i.e. limiting the number of
hours of the subject to 45 minutes of lecture in both semesters and 2 lesson units
in the III semester and one 45 minute unit in the IV semester).

This time we will jointly with English philology methodologists make an
attempt to draw up such contents, which over a minimum education time will

provide students with a fair level of achieving goals bad models of work from lower

level schools (...J.20
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